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Abstract

In addition to providing knowledge and skills to individuals in the educational process, it is also aimed toattainment
value and attitude. In this context, today, values are included in the curriculum of many countries around the world as
a curriculum component. The aim of this research is to examine the geography course curriculum (GCC) applied in
Turkey from the Republic to the present day with the dimension of values education. In this study, which is a qualitative
research, descriptive content analysis method was used. All GCC’s applied from 1924 to the present day constitute the
universe of research. Since the entire research universe has been reached, no sample selection has been made. All GCC’s
that make up the research universe have been subjected to descriptive analysis.According to the results of the analysis,
the research findings were presented in three periods: 1924-1971, 1971-2005 and 2005-2021. Accordingly, the GCC’s
applied between 1924 and 1971 do not include any content related to values education, while the GCC’s applied
between 1971-2005 included values implicitly in the general teaching purposes, and in the period 2005-2021, a
curriculum element of values was included in the GCC. With the 2017 GCC, values were relationship with attainment,
unit and class level for the first time. As a result, in the last half century, GCC’s have shown slow but continuous
development in terms of values education, but there are some problems in practice.
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Looking at human history, it seems that societies have created their own system
of values for coexistence over a very long period of time. This created system of
values is very important for the continuation of social existence and the culture of
coexistence. For this reason, societies need to transfer the values they have to the
next generations in various ways. At the beginning of these transfer routes in
question is education.

Through education, individuals are tried to attainment the knowledge and skills
they need in their future lives. However, it is aimed to attainment universal values
along with the values of society experienced by individuals in the education process
(Kalita, 2015). No individual is born with a set of values. In other words, values
cannot be transferred from parents to children by genetic means (Venu, 2018;
Kurtdede Fidan, 2019). Just like knowledge and skills, values are acquired later for
individuals. These values and attitudes that appear as a result of values
attainmented greatly shape the behaviors that a person will exhibit throughout their
life, the decisions that they will make, and the choices that they will make (Knapp,
1972). These behaviors and decisions can affect not only the individual, but also the
society to which the individual belongs and other societies to which he shares the
same planet. For this reason, value transfer is extremely important in the
educational process not only for the individual's own life cycle, but also for the
healthy functioning of the social order at all spatial scales.

But the question of how to transfer values to subsequent generations has become
more debatable, especially with the negative effects of rapid developments in
science and technology from the last quarter of the twentieth century to the present
day (Aslan & Aybek, 2019). In addition, the belief that globalization makes
consumerism, individualism and competition privileged causes concern in many
countries, especially about how social values will be passed on to subsequent
generations (Fu & Chiu, 2007). Due to all these reasons, almost every country today
openly or secretly places values and attitudes in its educational curriculums. As a
matter of fact, Knapp (1972) notes that as for the place of values in educational
curriculums, it is difficult and inefficient to prepare a quality curriculum without
pre-evaluating some of the students ' attitudes and values.

Itis seen that various international organizations working on education have also
adopted an approach that puts values education at the center of the education
process. For example, the report “OECD Future of Education and Skills 2030",
prepared by the organization for Economic Development and cooperation (OECD”,
states the following statements regarding the importance of values education;
"Strengthening and renewing trust in institutions and society and building more
inclusive, just, sustainable economies and societies are committed to developing
core values of common citizenship (respect, justice, personal and social
responsibility, honesty and self-awareness) in school” (OECD, 2019).

In this context, the same report also emphasizes that values and attitudes are
increasingly being included in educational curriculums of different countries
around the world. Other international organizations, the United Nations
International Children's emergency fund (UNICEF) with “Every Child Learns
UNICEF Education Strategy 2019-2030, the report entitled” negotiation developed
gradually from the earliest years of childhood, empathy, communication,
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participation values, such as it is stated that it will enable individuals to become
equipped citizens by overcoming social, academic, economic and environmental
challenges (UNICEF, 2019). As a result, all these reasons make studies related to
values education quite common and important in educational sciences.

Value and Attitude

The concept of value education first appeared in the United States under the
name Character Education at the beginning of the twentieth century (Demircioglu
and Tokdemir, 2008; Ulusoy, 2017). Towards the end of the twentyieth century,
value and values education was often and directly addressed in studies related to
Educational Sciences (Katilmis, 2017). Today, values education is up to date in
Educational Sciences. But it is not possible to talk about a unity in the field about
exactly what the values contain. Therefore, there are many different definitions
related to the concept of value (Geng, 2019; Ulusoy and Dilmag, 2018). According to
Slater (2001), values are principles, ideals, standards, or life postures that guide
general behavior and are reference points in decision-making or in the evaluation of
beliefs and actions. According to Venkataiah (2002), values are a set of principles or
standards of behavior. According to Shukla (2004), value can be defined as anything
socially desired or desired that satisfies a human need, leading him to a higher ideal
of life. According to Rokeach (1973), values are basic standards and judgments that
represent common beliefs and thoughts that are considered necessary and
appropriate by all individuals of society and aim to maintain the integrity of the
social structure.

The OECD, an international organization that evaluates the knowledge and skills
attainmented by students aged 15 through the PISA (Curriculumme for
International Student Assessment), defines values as principles and beliefs that
affect one's choices, judgments, behaviors and actions on the road to individual,
social and environmental well-being (OECD, 2019). In this context, there is no
definition accepted by everyone in the definition of value as a concept, and the same
situation can be mentioned in the classification of values. But values in general in
various studies; itis considered as scientific, economic, aesthetic, social, political and
religious values (Geng, 2019; Lam, 1993).

One of the characteristics that are personality traits and should be distinguished
by values is attitude. Attitudes can be defined as trends that regularly form the
individual's thoughts, feelings and behaviors related to a psychological object
(Demirhan iscan, 2019). In other words, attitudes are the feelings, points of view, or
views that individuals have about a subject (Roberts, 2003). For example, the
expression” if | need to choose a profession attainment, I will prefer geography
teaching attainment " should be considered as an expression of a person's attitude
to geography teaching.

There are some fundamental differences between the concepts of value and
attitude. Values are belief systems that drive behavior. In this sense, values are also
determinants of attitudes. The manifestation of values is seen in the form of
attitudes. In other words, attitudes determine how values arise in behaviors and
thoughts (Edynbry, Hellyer & Turner, 1977). It is extremely important that values
are reflected in attitudes. But sometimes an individual's commitment to the values
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they believe in can manifest as different levels of attitudes. In addition, attitudes can
change over time depending on certain factors, while values are much more rooted
and persistent (Roberts, 2003).

Values and attitudes are openly or secretly included in the curriculum of almost
all countries around the world. Looking at the responses of various countries to the
Policy Questionnaire on Curriculum Redesign (PQC) survey conducted by the OECD,
it seems that the values most included in educational curriculums are respect,
empathy, honesty and flexibility (OECD, 2019).

Approaches in Values Education

Values are acquired in life, not innate to the individual. For this reason, how and
how to attainment values for individuals in the education process is the subject of
values education. In general, four basic approaches stand out in the process of values
education. These approaches are the direct teaching of values approach, the value
clarification approach, the value analysis approach and the moral dilemma approach
(Aslan and Aybek, 2019; Yarar Kaptan, 2019). In a sense, these approaches show
how to follow the path of values in the educational process. The direct teaching of
values approach is the approach that involves transferring values directly to
subsequent generations.

The value information approach is an approach that arises with the assumption
that the direct teaching of values approach loses its importance and aims to make
individuals understand the importance of these values by thinking about their own
values that they have (Aslan and Aybek, 2019; Yarar Kaptan, 2019). Another
approach, the value analysis approach, aims to enable individuals to use critical
thinking and scientific research methods on value issues by using cognitive thinking
steps in value education. In the approach to moral reasoning, the aim is to determine
their moral judgments with stories presented to individuals and containing moral
dilemmas (Akbas, 2006; Yigittir and Kaymakci, 2012).

Values in Geographical Education

Looking at values education in the historical process, whether hidden or open, it
seems that curriculum and education process always have a certain value base. In
the same way, geographical education and teaching also includes a value dimension
(Edynbry, Hellyer & Turner, 1977). Even compared to many different disciplines,
geography is one of the disciplines where value transfer can be best done. For this
reason, it is widely accepted by geographical educators that value transfer is very
important in geographical education (Lam, 1993; Hernando, 1998).

In this context, Wiegand (1986) states that values exist openly and secretly in the
nature of geography and geographical education. According to Wiegand (1986),
geographical education includes values that shape decisions that affect quality of life
in a place. Values and attitudes are also effective in shaping the right decisions that
people make. These values and attitudes are gained by understanding the problems
with local, national and global perspectives through geographical education (Hong,
2018).
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FACTUAL ENQUIRY ROUTE AND KEY VALUES ENQUIRY
more objective data QUESTIONS more subjective data
«——|-—————————— < ——»
Achieve awareness of a question, issue or Ik Observation and I Achieve awareness that individuals and
problem arising from the interaction of <> perception <> groups hold differing attitudes and values
people with their environments. What? with regard to the question, issue or problem.

I
|
t
Outline and define the question, issue or | Definition and
|
|
|

|

| List the values held or likely to be held by
problem. description : different individuals or groups with interest
State hypotheses where appropnate. What? and Where? and/or involment.
Decide on data and evidence to be > <« > Collect data on actions and statements of
collected. individuals/ groups.

Classify values into categories.
Assess the actions likely to be linked with
each category.

Collect and describe data and evidence.

Assess how far the values can be verified
Move towards providing answers and explanation by evidence, i.e. to what extent are the
explanations. How? And Why? values supported by facts?

Attempt to accept, reject or modify <> <——» Attemt to recognise bias, prejudice,
hypotheses. irrelevant data.

Decide whether more or different data Identify sources of values canflict.

and evidence are required.

| |
| |
| |
| |
| |
T T
Organise and analyse data. | Analysis and |
| |
| |
| |
| |

Evaluate results of enquiry. Prediction and Attempt to identify the most powerful
Attempt to make predictions, to Evaluation values positions.

formulate generalisations and, if What might? Consider future alternatives from these
possible, to construct theories. D What will? <} positions and recognise preferred
Propose alternative courses of action With what impact? ! decisions.

and predict possible consequences. Identify people/groups who could act and

assess impact/consequences.

Recognise the likely decision given Decision making Recognise the likely decision given the
the factual background and the What decision? results of the values analysis and the
values situation. <« With what impact? ¢ | , factual background.

Identify the probable environmental I I Identify the probable reactions and
and spatial consequences. ! ! responces of those who hold other

# # viewpoints.

)

Personal evaluation and judgement.
What do I think? Why?
Determine what values are important to oneself and so decide which
values position one would support in this issue.
Identify which decision and what courses of action one could accept
personally. Assess their impact on the situation.
Consider how one would defend and justify this course of action.

I

Personal response
What next? What shall I do?
Decide whether as a result of this enquiry:
@ to take action oneself or with others on this issue
@ to help initiate action on this issue by contacting those in positions of
power
@ to take action to change aspects of one's personal lifestyle/actions
which may affect future issues
@ to take no immediate action, but to follow further enquiries in order
to test out one's feelings

Figure 1. The route for geographical inquiry (Roberts, 2003).

Geographical skills are extremely important in attainmenting values and
attitudes to individuals. In this context, geographical inquiry skill is very important
especially in that it requires many other geographical skills (Artvinli, 2020).
Geographical inquiry skills and the interaction of human beings and nature of this
interaction and deforestation, soil erosion, excessive consumption of natural
resources, pollution of the oceans, air pollution, overfishing, such as the movement
of negative consequences can carry a lot of value for a sustainable world (Buttimer,
1974). However, it is possible to attainment attitudes and values such as social
justice, perception of place and society, empathy and respect for differences for
citizenship education through geographical questioning skills (Machon &
Walkington, 2000). In addition, geographical inquiry skills provide value analysis
and value classification (Lambert & Balderstone, 2002). Indeed, in Figure 1, the
“school council 16-19 geography project” a geographic inquiry model developed
within the scope of the route (the route for geographical correctly) viewed as a
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coordinated geographic inquiry question it is seen that the value can be performed
with (Rawling, 2008; Roberts, 2003).

In this model, the value inquiry process performed together with geographical
inquiry is carried out in seven steps: observation and understanding, identification
and explanation, analysis and interpretation, prediction and evaluation, decision-
making, personal evaluation and judgment, personal response. In this way,
knowledge and skills as well as value can be transferred for any acquisition. In this
context, Fien (1981) also states that value questioning is a comprehensive approach
that integrates the best features of the various value strategies proposed by
educators.

However, Lambert and Balderstone also created a similar framework for
adapting different approaches to values education to school geography. According
to the approach in question in Table-1, values in geographical education can be
realized with 5 different approaches: value transfer, value analysis, moral reasoning,
value explanation and action learning (Ref. Hopwood, 2008).

Table 1
Approaches to Values in Geographical Education

Approach Details
Values inculcation Aims for pupils to adopt a pre-determined set of values
Pupils investigate and assess evidence which may support
value judgements
Growth of moral Provides opportunities for pupils to discuss reasons for
reasoning adopting particular value positions
Helps pupils become aware of their own values in relation to
those of others
Focuses on students having a reasoned base for whatever
Action learning actions they might take in relation to specific social or

environmental issues

Values analysis

Values clarification

Ref: Hopwood, 2008

Value transfer, as mentioned above, is inherent in geography and geographical
education and is not new, unlike many disciplines (Slater, 2001). For example, Slater
(1994), in a study with a group of teachers, asked teachers “what are the values in
geography?" The question and reached the following answers: environmental care,
human rights, social /political /economic justice, conformity to one culture/society,
respect for  other  cultures, protection of  landscape quality,
use/explot/sustainability, lack of exploitation, empathy for Culture and the
environment and responsibility to the environment.

Accordingly, geography teachers note that with geographical education, value
transfer can be carried out not only on issues related to nature and nature, but also
on social, political, economic-based issues. As a matter of fact, Roberts (2003) also
states that the values that form the basis of attitudes on most geographical issues
can be classified as social values, economic values, environmental values, and moral
values. Fien (1996) argues that open-mindedness, respect for human rights, concern
for justice, participation and commitment to sustainable development are values
applicable to geographical education.
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The international geographical education declarations and declarations issued by
the International geographical Union (IGU) Commission on geographical education
(CGE) between 1992 and 2016 included the main values and attitudes that can be
attainmented to individuals through geographical education. Accordingly, the IGU-
CGE declarations and declarations state that many values such as human rights,
equality, and responsibility, love of nature and people, respect for cultural diversity,
and sensitivity to the environment can be attainmented to individuals through
geographical education (Table 2). Especially in the 1992 declaration on
geographical education and the 2000 International Declaration on cultural diversity
in geographyical education, it is seen that the values and attitudes that can be
attainmented to individuals by geographical education are widely included (Artvinli
and Kaya, 2010).

Table 2
International Geographical Union (IGU) Commission on Geographical Education (CGE) Values
and Attitudes Contained In Declarations and Declarations of Geographical Education

Charters and Declerations Values and Attitudes

e interest in their surroundings and in the variety of natural
and human characteristics on the surface of the Earth;

e appreciation for the beauty of the physical world, on the
one hand, and of the different living conditions of people, on
the other;

e concern for the quality and planning of the environment
and human habitat for future generations;

 understanding the significance of attitudes and values in
decision making;

« readiness to use geographical knowledge and skills
adequately and responsibly in private, professional and
public life;

« respect for the rights of all people to equality;

« dedication to seeking solutions to local, regional, national
and international problems on the basis of the "Universal
Declaration of Human Rights"

1992 International
Charter on Geographical
Education

« the ability to be sensitive toward and defend human rights;
e an ability to understand, accept, and appreciate cultural
diversity;
e an ability to understand empathies and critique alternative
2000 International viewpoints about people and their social conditions;
Declaration on  a willingness to be aware of the impact of their own
Geographical Education  lifestyles on their local and broader social contexts;
for Cultural e an appreciation of the urgent need to protect our
Diversity environment and bring about environmental justice to local

communities and regions that have experienced
environmental devastation; and
* An ability to act as an informed and active member of their
own and the global society.

2007 Lucerne Declaration
on Geographical
Education for Sustainable
Development

* Dedication to seeking solutions to local, regional, national
and international questions and problems on the basis of the
“Universal Declaration on Human Rights”.
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2016 International e understand human relationships and their
Charter on Geographical responsibilitiesto both the natural environment and to
Education others.

Ref: IGU-CGE, 1992; IGU-CGE, 2000; IGU-CGE, 2007; IGU-CGE, 2016

Looking at the Turkish literature, it seems that the number of studies that exist
for values education in geographical education research is extremely limited. These
studies are not about geographical and values education in a historical process, but
rather about the current situation. Cif¢ci and Unald1 (2014) have reached two
important conclusions in their research in examining the views of geography
teachers on values education. Accordingly, geography teachers share the opinion
that there are not enough explanations for values education in the geography course
curriculum (GCC). However, geography teachers also express the view that they do
not receive adequate training for values education during their undergraduate
education. A similar result is seen in the study Katilmis and Balc (2017).
Accordingly, in the relevant research, candidates for geography teachers concluded
that they do not have sufficient education in relation to values education.

Degirmenci (2018), 2017 GCC values education in a survey that examined in
terms of the size of GCC 2005 to 2017, according contains important developments
in the positive direction, but the curriculum relationship with the curriculum
content is not of the values in a balanced distribution of wealth. Aydin and Yasar
(2020) compared secondary geography textbooks written according to GCC in 2005
and 2017 according to their approach to values education. Accordingly, in
Geography textbooks, direct teaching of values (indoctrination) approach and value
explanation (value clarification) approaches are widely used. These studies, which
deal with values education in the dimensions of geography teachers, geography
teacher candidates, GCC and geography textbooks, can be said to have important
problems in each research dimension when evaluated as a whole.

Purpose of the Research

Values are included in the curriculum of many countries around the world as a
curriculum component. In Turkey, it is possible to see traces of values as open or
hidden in the educational curriculums implemented since the Republic (Beldag,
2019). Between 1924 and 2021 in Turkey, the GCC underwent changes many times.
Very few of these changes involve drastic changes, while most of them involve small-
scale updates. However, in this process, there is no research in the field regarding
how and how values are included in GCC. This research is designed to fill this gap
and the aim of the research is to examine the secondary education GCC'’s applied in
Turkey between 1924-2021 with the dimension of value education. Research
questions for this purpose include;

1. What values are included in the GCC’s applied between 1924-2021?

2. How are the values related to unit, acquisition and class level in GCC’s applied
between 1924-20217?
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Methodology
Research Process

Descriptive content analysis, which is one of the qualitative research approaches,
was preferred in this study, which aims to examine GCC’s applied between 1924-
2021 with the dimension of value education. Descriptive content analysis "to
describe general trends and specific research in a discipline and the description is
aimed at a systematic review of the results of the research” (Calik & Sézbilir, 2014)
Descriptive content analysis the data obtained previously identified are
summarized and interpreted according to the themes (Yildirim and Simsek, 2016).
The purpose of using descriptive content analysis in research is to present research
findings in an edited and interpreted format.

Source of the Data

From the declaration of the Republic in Turkey to the present day, geography at
the level of secondary education has existed as an imperative and independent
course, despite sometimes-reduced course hours. In this context, the data sources
of the research constitute the curriculum of 17 geography courses applied at the
secondary level between 1924-2021 (Table 3).

Table 3
GCC’s Implemented Between 1924-2021
GCC Years GCC Years

1. 1924 GCC 1924-1927 10. 1983 GCC 1983-1992
2. 1927 GCC 1927-1938 11. 1992 GCC 1992-2005
3. 1938 GCC 1938-1940 12. 2005 GCC 2005-2010
4. 1940 GCC 1940-1942 13. 2010 GCC 2010-2011
5. 1942 GCC 1942-1957 14. 2011 GCC 2011-2014
6 1957 GCC 1957-1971 15. 2014 GCC 2014-2017
7. 1971 GCC 1971-1973 16. 2017 GCC 2017-2018
8. 1973 GCC 1973-1982 17. 2018 GCC 2018......
9. 1982 GCC 1982-1983

Data Collection

The data used in the research was collected using the document review technique
in accordance with the document review method. At the first stage, most of the
secondary education GCC’s were reached by surveying the e-archive covering the
issues between 1926-2021 of the Ministry of National Education (MoNE) Tebligler
Journal and surveying the issues of the communiqué Journal published between the
relevant dates. In the second phase, Secondary Education GCC’s applied between
1924-2021 were provided in taranak archive of the presidency of the Board of
Education. Thus, all of the GCC’s applied in secondary education and included in the
research were reached. Finally, in the third stage, the authenticity and accuracy of
the data were checked by comparing the GCC’s obtained through both the board of
education and the Journal of Teblig (Figure 2).
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1. 3
E-Archive of the Journal 2. Comparison of data
of Tebligler the Ministry Access to GCC's applied obtained from the Journal
of National Education between 1924 and 1924- of Tebligler and board of
and access to the GCC's 2020 by surveying board education
applied bg(t)\g/gen 1924- of education archive

Figure 2. Data collection and control stages
Data Analysis

The descriptive content analysis form in Table-4 was created to examine the
GCC'’s that make up the data set of the research and were applied between 1924 and
2021. Descriptive content analysis data obtained from GCC’s were categorized and
analyzed through the data form. Accordingly, three main categories were formed.
These categories are GCC’s applied in the period 1924-1971, GCC’s applied in the
period 1971-2005 and GCC’s applied in the period 2005-2021. As a criterion for
categorizing data, the size in which values and values education are included in
GCC’s was taken into account. Accordingly, there is no content related to values
education in the GCC’'s implemented between 1924 and 1971. In the GCC’s
implemented between 1971-2005 periods, implicit content related to values is
included in the general objectives of the curriculum. Finally, in the GCC’s
implemented between 2005-2021, values are both within the overall aims of the
curriculum and as a component of the curriculum. Research findings were accessed
through these data, which are categorized as a result.

Table 4
Descriptive Content Analysis Data Form Used in Data Analysis

Values Values Contained in the Content
Included in the Size of the GCC
GCC  Years General
Objectives of Grade Unit Attainment
the GCC

Validity and Reliability of the Research

In qualitative research, reporting the data collected during the research process
and explaining how the researcher reached the results are important criteria for the
validity of the research (Yildirim & Simsek, 2018). In order to ensure the internal
validity of the research, the descriptive content analysis data form developed at the
beginning of the research was examined by an independent researcher specializing
in geographical education and the data form was given its final version by making
the necessary arrangements according to the feedback received. In order to ensure
the external validity of the research, all GCC’s from the Republic to the present day
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have been examined and detailed explanations of the research steps and method
have been given. Reliability in qualitative research also means consistency of the
researcher's approach from the point of view of different projects and different
researchers (Creswell, 2013). The reliability of the research and data is ensured by
confirming the results of the research and providing the data directly in a
descriptive manner.

Findings

The findings from the research data were given in three periods: 1924-1971,
1971-2005 and 2005-2021.

Values of Geography Curriculum in 1924-1971 Period

During the period 1924-1971, six curriculum changes were made for secondary
geography courses: 1924, 1927, 1938, 1940, 1942 and 1957. Among these, the
longest-lasting curriculum was the first, which was implemented in 1941. It is a
1942 GCC’s prepared in accordance with the decisions of the Turkish Geographical
Congress (Gegit, 2008). The most basic feature of the six GCC’'s implemented during
this period is that they consist of lists of topics that are expected to be learned by
students. For this reason, GCC’s implemented during this period are largely
knowledge-oriented and partially skill-oriented. So much so that none of these
educational curriculums even include the general aims of the curriculum. Therefore,
no findings on values and values education were found in GCC’s applied in the period
1924-1971.

Values of Geography Curriculum in 1971-2005 Period

During the period 1971-2005, five curriculum changes were made for secondary
geography courses, including 1971, 1973, 1982, 1983 and 1992. As in the previous
period, GCC’s applied in this period are in the form of lists of topics that students are
expected to learn in the context of content. But unlike the period 1924-1971, this
period also included the general aims of teaching geography in GCC'’s. Therefore, this
is the most important difference that distinguishes GCC’s applied between 1971-
2005 period from GCC’'s applied during 1924-1971 period. In these general
educational purposes, values and values education is not referred to by this
nomenclature, but the values and attitudes that are intended to be attainmented to
students by teaching geography, albeit implicit, are also emphasized.

Geography curriculum in 1971. The first curriculum implemented in this

period, is a draft curriculum, but it is the first curriculum to include the aims of
geography teaching. 1971 GCC contains five general objectives related to the
teaching of geography. 4 of these 5 generals aims also implicitly include the values
that students want to attainment through geographical education (Table 5).
Accordingly, 1971 GCC aims to provide students with values and attitudes such as
savings, love of nature, efforts to solve local and global problems, responsibility for
cultural and economic development, assistance with different cultures,
understanding peace and cultural diversity through geographical education (Table
5).
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Table 5
General Objectives of the GCC with Value 1971

General Objectives of the GCC with Value 1971

Attainment

It recognizes the conditions and possibilities of the earth as
the habitat of humanity. it knows that these possibilities are
not unlimited. For this reason, 1t understands that it is
necessary to avoid their waste and makes it a habit. It loves
nature and protects.

Saving, love of nature

Recognizes vital domestic and world problems. It
understands that a common opinion and effort are needed
to solve these problems. It is aware that all nations and all
individuals of a nation, and in the meantime he himself, are
burdened and burdened with responsibilities in cultural and
economic development.

Make efforts to solve the
problems of the country
and the world, take
responsibility for cultural
and economic
development

It wunderstands that Inter-national assistance and
understanding are essential and necessary for the
protection and prosperity of our own existence, and that the
path of interest in every business is peace and
understanding.

Cooperation with
different cultures, peace

By seeing the results of other nations ' country conditions,
lives, various problems and efforts to solve these problems,
he understands that high culture and scientific work
prepare the possibility for a successful life in all kinds of
conditions. In this way, he gets into the habit of constantly
progressing in this direction.

Understanding  cultural

diversity

Ref: MoNE, 1971

Geography curriculum in 1973. In 1973 GCC, different from 1971 GCC, separate

objectives were included for each course in relation to General Geography,
Geography of countries and Geography of Turkey, as well as the general objectives
of Geography Teaching (Gegit, 2008). In this context, the 1973 GCC contains 20 aims
related to the teaching of geography. Seven of these aims cover the values that
students want to attainment through Geographical Education. Accordingly, the
number of teaching objectives containing value in the 1973 GCC is greater than in
the 1971 GCC. In addition to the values contained in the general objectives of the
1971 GCC, the 1973 GCC also includes values such as patriotism and conservation of

natural and cultural heritage/resources (Table 6).

Table 6
General Aims of the GCC with Value 1973

General Objectives of the GCC with Value 1973

Values

Starting from the near circle, to know our country and the
world; to make the students ' love of homeland, nation and Patriotism, human love

humanity more conscious, more rooted.

It is important to understand that a common opinion and effort
are needed in solving the problems of the country and the
world, to recognize that all nations and all individuals of the
nation, and in the meantime, themselves, will carry heavy

responsibilities in cultural and economic development.

To endeavour for
country and world
problems,
responsibility for
cultural and economic
development
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By showing, the country's conditions, life, various problems
and their efforts to solve these problems and their results,

: s Understanding cultural
understanding that advanced culture and scientific work allow Si

a successful life, so that they have a habit of continuous ety
progress in this direction.
Giving the belief that the help and understanding that will be Cooperation with
provided in this way is necessary for the protection of our own different cultures,
existence and for our well-being by providing an accurate view peace, conservation of
and understanding of international groupings. natural and cultural
heritage/resources
Educating students as citizens who believe in the need to Cooperation with
protect and evaluate our national resources of wealth and have different cultures,
attainmented habits along this path. peace, conservation of
natural and cultural
heritage/resources
Ensuring that students are intellectual citizens who lean on the
problems of our country and our nation, study and learn flour .
Patriotism

in a fundamental way, participate in the work to solve these

problems for the benefit of the country and the nation.

Students, the Turkish nation within the family of nations, the

situation of Turkey within the countries, to properly Patriotism,
understand and give them the awareness of citizenship, which responsibility
will take responsibility for the development of our country.

Ref: MoNE, 1973

Geography Curriculum in 1982. After nine years of implementation, the 1973

GCC underwent a minor change and the 1982 GCC began to be implemented. But the
1982 GCC was implemented in a short period of time, such as one year, although it
was a temporary curriculum. The teaching objectives, which were also given
separately according to the courses in the 1973 GCC, were given in the 1982 GCC in
general in nine objectives. Of these nine general aims, only two are of value, and both
aims emphasize patriotism. Accordingly, the values such as saving, love of nature,
striving for country and world problems, understanding cultural diversity, peace,
responsibility, which are included in the general educational aims of the 1971 and
1973 GCC, are not included in the 1982 GCC (Table 7).

Table 7
GCC's General Objectives with Value 1982

GCC's General Objectives with Value 1982 Values

To introduce our country and our compatriots to students starting

from their close environment to make their feelings of nationality, Patriotism
homeland and humanity more conscious and more rooted.

By examining the mutual relations of people with each other and
their geographical environment, the ways of living in human
communities and the ways of living, ensuring that students grow
up as useful elements in the economic development of the hostel.
Ref: MoNE, 1982

Patriotism
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Geography Curriculum in 1983. The 1982 GCC was revised after one year of

provisional implementation and adopted by the board of education as the 1983 GCC
with some minor changes. It is also possible to see these changes made on the 1982
GCC on the overall objectives of the 1983 GCC. As a matter of fact, the number of
general objectives increased from nine in the 1982 GCC to thirteen in the 1983 GCC.
Seven of these thirteen objectives include patriotism, human love, saving, love of
Nature, Conservation of natural and cultural heritage/resources, and peace values
(Table 8). In this aspect, it can be said that the 1983 GCC was a more value-oriented
curriculum than the 1982 GCC, and that it largely included the values contained in
the 1971 and 1973 GCC. But in the 1983 GCC, as in the 1982 GCC, the value of
patriotism is at the forefront in general purposes. So much so that four of the seven
general aims that contain value directly emphasize the value of patriotism (Table 8).

Table 8
General Objectives of the 1983 And 1992 GCC with Value

General objectives of the 1983 and 1992 GCC with value Values
To introduce our country and the world starting from their close
circles; to make their love of homeland, nation and humanity more
conscious and more rooted in them.

By stating the place and importance of Turkey in the world and in
them to develop a sense of responsibility for the development of our Patriotism
country.

By examining the mutual relations of people with each other and
their geographical environment, the places of life of human
communities and the ways of living, to ensure that they grow up as
useful elements in the economic development of our country.

The earth as a human habitat conditions, opportunities and
resources to introduce this opportunity and the resources are not
unlimited, so that you should avoid wasting them understand; and
love of nature protection habits.

To understand that nations need each other and are obliged to Cooperation with
cooperate with each other; that their common problems can be different cultures,

Patriotism, human
of love

Patriotism

Saving, love nature

solved with mutual goodwill and efforts. peace
: s : : Conservation  of
Ensuring that students grow up as citizens who believe in the need
: natural and
to protect and evaluate our national resources of wealth and have
. . . cultural
acquired habits along this path. .
heritage/resources
To educate students as intellectual citizens who lean on the
problems of our country and our nation, study and learn them and I
Patriotism

sincerely participate in the solution of these problems for the
benefit of the country and the nation.
Ref: MoNE, 1983

Geography Curriculum in 1992. 1983 GCC, after nearly nine years of
implementation, changed the curriculum attainment in 1992. The 1992 GCC
included minor changes in the content of some courses. Looking at the general
teaching objectives of the 1992 GCC, it seems that all teaching objectives are the
same as the 1983 GCC (Table 8). The 1992 GCC was implemented until 2005.
Therefore, in the twenty-two years between 1983-2005, there was no change in
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values in the GCC. As a result, it can be said that patriotism is the most effective value
that students want to attainment by teaching geography in the period 1971-2005.

Values of Geography Course Curriculum in 2005-2021 Period

During this period, six GCC changes were carried out in 2005, 2010, 2011, 2014,
2017 and 2018. The main difference between the GCCS implemented in this period
and the GCCS implemented in the 1971-2005 period in the context of values
education is that the values are included as an element of the curriculum. However,
as with the GCCS implemented in the 1971-2005 period, values were strongly
emphasized in the overall aims of the GCCS during this period.

Geography curriculum in 2005. The 2005 GCC, the first curriculum

implemented during this period, can also be seen as the GCC, which includes the
most radical changes from the republic to the present day (Gegit, 2008). One of the
drastic changes in question is the value education dimension of the 2005 GCC. Values
education in GCC’s implemented in Turkey was first included in the 2005 GCC as a
curriculum element under this name (Karabag and Sahin, 2007).1n 2005 GCC, values
education was included under the heading “values and attitudes” and ten different
values were included: unity, tolerance, science, love, respect, sensitivity, patriotism,
peace, aesthetics and responsibility (MoNE, 2005). However, within the general
objectives of the curriculum 5, 6, 7, 9 and thirteen direct reference to values in
articles (MoNE, 2005) (Table 9). Looking at these articles, it is value noting that
these articles are partially similar to the values and attitudes contained in the
international declarations and declarations on geographical education contained in
Table-2.

Table 9
GCC Items Related with Values for the General Purposes of the 2005

Items on Values Education

5. Develops a sense of ownership of spatial values (what nature and human produce and

accumulate) belonging to his country and the world, starting from his immediate

environment.

6. Develops awareness of responsibility for the functioning of the ecosystem.

7. Develops “consciousness saving” in the use of human and natural resources by

understanding the importance of spatial planning for the harmonious coexistence and

continuity of the values produced by nature and human systems.

9. Understands the importance of harmonizing development processes with nature.

13. Assimilates the importance of geographical values in the acquisition of “consciousness

homeland”.

Ref: MoNE, 2005

Another title cited in the 2005 GCC was “vision and principles of the curriculum”.

The articles contained in the vision and principles of the curriculum regarding
values are included in Table-10. As can be seen in Table-10, the sections in question
show proper and effective use of space, homeland integrity and commitment to
national values, carrying nature and human values into the future, sensitivity to
nature and human interaction, emphasis on consciousness saving (MoNE, 2005).
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Table 10
Items on Values in the 2005 GCC's Vision and Principles
Articles belonging to the vision of the Articles belonging to the vision of the
curriculum and related to Values curriculum and related to Values Education
Education
Using place correctly and effectively by The knowledge, skills, attitudes and values
understanding the elements of nature and  that the curriculum aims to attainment are
human, portable to life through the daily and
professional lives of students.

Considering the future by giving The curriculum has a content that is
importance to the quality of the sensitive to nature and human interaction,
environment, committed to national aims to develop in harmony with nature and
values, protecting the homeland, encourages saving.
Sense of responsibility for the protection  The curriculum is sensitive to Turkey's
of the world and humanity, positional importance, homeland integrity

and national values.

It is to educate individuals who develop
and implement strategies to carry the
values of nature and human into the future
by using geographical knowledge and
skills.

Ref: MoNE, 2005

However, despite the emphasis on values in the 2005 GCC introduction section,
the ten values included in the curriculum were not relationship with attainments
(Sahin, 2019). In other words, what value is given in which learning area, what
attainment and what grade levels are not included in the curriculum. Therefore, it is
seen that how the value-learning area, value-acquisition and value-class level
relationship will be in the implementation of the curriculum is completely left to the
curriculum practitioners.

However, in the 2005 GCC, the lack of an adequate explanation of the size of
values is seen as a deficiency. In this context, in a study entitled “opinions and
thoughts of geography teachers about the current state of values education”
conducted by Cifci and Unald1 (2014), most geography teachers expressed the
opinion that there are not enough explanations about values in the curriculum. 2005
GCC; Although changes were made at various scales in 2010, 2011 and 2014, there
were no changes in the size of the curriculum's values training and the values
included in the curriculum (MoNE, 2010; MoNE, 2011; MoNE, 2014).

Geography Curriculum in 2017. By 2017, the GCC change was carried out
attainment. With the 2017 GCC, the curriculum's content size as well as its values
education size have changed. A press release made by board of education on July 18,
2017 shows that values and values education constitute the main focus of
educational curriculums (Board of Education, 2017). It is possible to see the same
expression in other countries ' teaching curriculums. For example, in Singapore, the
philosophy of teaching curriculums is stated that teaching curriculums are focused
on values and Character Development (Ministry of Education, Singapore, 2018).
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Looking at the general objectives of the 2017 GCC, it is seen that 5 articles related
to the values contained in Table-9 and belonging to the 2005 GCC are included in the
same way. In the 2017 GCC, a total of 10 values: justice, friendship, honesty, self-
control, patience, respect, love, responsibility, patriotism and benevolence were
included under the heading “values”. But these values are not only specific to the
GCC, but also include the same values in all updated curriculum. However, another
important point is that, unlike the 2005 GCC, the curriculum also includes attitudes
and behaviors that are expected to be acquired by students in relation to each value
(MoNE, 2017) (Table 11).

Table 11
Attitudes and Behaviors Related To Values and Values Included In the 2017 Geography Course
Curriculum

Values Attitudes and behaviors relationship with values
Justice To be fair, to be equal, to share
Friendship Trust, be loyal, be loyal, help
Honesty Be clear, be truthful, act ethically, be reliable, keep your word
Control their behavior, take responsibility for their behavior, have self-
Self-Control .
confidence
Patience Be persistent, endure

Being humble, treating others the way 1t wants them to be treated,
valuing other people's personalities

Love Caring for family unity, making sacrifices

Responsibility  Being responsible to yourself, environment, homeland, family

Being hardworking, solidarity, complying with rules and laws, being
sensitive to historical and natural heritage, caring about society

To be generous, to be altruistic, to cooperate, to be compassionate, to
be hospitable, to share

Respect

Patriotism

Helpfulness

Ref: MoNE, 2017
Looking at Table-12, it is seen that only four of the 10 values (responsibility,
patriotism, love and respect) included in the 2017 GCC are the values included in the
GCC (2005, 2010, 2011 and 2014 GCC) implemented between 2005 and 2017. The
values of solidarity, tolerance, science, sensitivity, peace and aesthetics were not
included in the 2017 GCC. Accordingly, the values included in the 2017 GCC appear
to have changed significantly compared to the GCCS implemented in 2005 and
beyond (Degirmenci, 2018).
Table 12
Comparison of GCC’s Implemented Between 2005-2017 And Values included in the 2017 GCC
Values included in the 2005, 2010, 2011

Values Included in the 2017 GCC

and 2014 GCC
1.Respect 1.Respect
2.Love 2.Love
3.Responsibility 3.Responsibility
4.Patriotism 4.Patriotism
5. Solidarity 5.Justice
6.Tolerance 6.Friendship
7.Science 7.Honesty
8.Sensivity 8.Patience
9.Peace 9.Self-Control
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10.Esthetic 10.Helpfulness
Ref: MoNE, 2005; MoNE, 2010; MoNE, 2011; MoNE, 2014; MoNE, 2017

The biggest change in the value size of the 2017 GCC compared to previous GCCS
is that the values are relationship with the content size of the curriculum. All ten
values included in the 2017 GCC are relationship by grade level with the units and
achievements that make up the content size of the curriculum ($ahin, 2019).

The 2017 GCC consists of 4 units:” Natural Systems “,” Human Systems “,” Global
Environment: Regions and Countries “and” Environment and society " (MoNE,
2017). By placing the values contained in the Curriculum under each unit, the
relationship between the values and the units is achieved. Accordingly, the unit with
the highest value relationship is “natural systems”, while the unit with the least is
“global environment: regions and countries”. Looking at the distribution of values
by units, love of nature, responsibility, self-control and benevolence in the “natural
systems” unit; “Human systems” in the unit, friendship, honesty, respect, self-
control, patriotism and helpfulness; “the Global Environment: Regional and
Country” in the unit justice, respect, and patriotism; “Environment and Society” for
the unit to work in nature, love, patience, responsibility and self-control values is
given. (Figure 3).

Helpfulness } 1
Patriotism 3 2 2
Self control - 2 1 2
Responsibility | 5 3
Respect _ ¢ i
Patience ¢
Honesty 1
Friendship- 1
Nature love 2 2
Tustice 1 1
Natural Systems l Human Systems ' Global Environment: I Environment and Society
Regions and Countries
0 y 10
frequency (t)_

Figure 3. GCC's Value-Unit Relationship 2017 (MoNE, 2017)

As shown in figure 3, there are no values contained in all units. Only patriotism
value was included in three units:” natural systems “,” human systems “and “Global
Environment: countries and regions”, while other values could be included in no
more than two units. As a result, it can be said that in the 2017 GCC, values did not
show a homogeneous distribution by unit. Looking at the value-attainment
relationship of the 2017 GCC, it is seen that a total of 31 value - attainment
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relationship has been made. However, the number of wins relationship is 23 (table
13). The reason for this is that some attainments are relationship with more than
one value. Accordingly, 9.1.1 attainment two, 9.4.2 attainment two, 10.1.14
attainment 2, 10.2.9 attainment 2, 10.4.4 attainment 2, 11.1.1 attainment 3 and
11.1.4 attainment two were relationship with the value in the curriculum (table 13).
Considering that the total number of attainments in the curriculum is 130, it is
understood that the attainment rate containing the value is %17.69. The number of
attainments not relationship with values is 107. In this context, it seems that the
extensive majority of attainments are not relationship with values, and the value-
attainment relationship is limited. As a result, in the 2017 GCC, it can be said that the
value-attainment Relationship does not show a homogeneous distribution, as in the
value-unit Relationship.

Table 13
Value-attainment relationship GCC at the 2017

Value Grade Attainments relationship with values
9 9.1.1. Explain nature and human interaction with examples.
9 9.4.2. Evaluates changes caused by human influence in the
natural environment in terms of their results.
Nature Love : Co .
11 11.1.1. Explain the factors that are effective in the formation
and reduction of biodiversity.
12 12.4.1. Explain the limitations of the natural environment.
9 9.1.1. Explain nature and human interaction with examples.
9 9.4.2. Evaluates changes caused by human influence in the
natural environment in terms of their results.
11 11.1.1. Explain the factors that are effective in the formation

Self-Control and reduction of biodiversity.
11.4.7. Evaluates the sustainable use of Natural Resources in

11 . .
terms of recycling strategies.

12 12.2.2. Interprets the relationship between urbanization,
migration and industrialization in terms of their social effects.

9 9.2.4. Distinguishes settlements in Turkey according to their
administrative functions.

10 10.1.14. Assesses the use of Turkish territory in terms of
productivity.

10 10.1.17. Analyzes the distribution of natural plant
communities in Turkey in terms of growing conditions.

Patriotism 11 11.1.4. Explain the elements and functioning of the aquatic

ecosystem.

11 11.3.4. Assesses the fact that Turkey has been a center of
civilizations throughout history in terms of its location.

12 12.2.14. Explains the relationship of natural and cultural
symbols in Turkey with space.

12 12.3.3. Assesses Turkey's geopolitical location in the historical
process.

10 10.1.11. Assesses the economic, social and cultural effects of
efficient use of water in Turkey.

Responsibility 10 10.1.14. Assesses the use of Turkish territory in terms of

productivity.

10 10.4.4. Explain disaster prevention methods.
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11.1.1. Explain the factors that are effective in the formation

- and reduction of biodiversity.
11 11.1.4. Explain the elements and functioning of the aquatic
ecosystem.
11 11.4.3. Analyzes the use of non-renewable resources in terms
of depletion and alternative resources.
12 12.1.2. It makes future inferences about changes in natural
systems.
12.4.2. Compares the policies and practices of countries with
12 different levels of development to prevent environmental
problems.
10.2.8. It draws conclusions about the causes and
Friend 10 consequences of migrations around the world using historical
texts, documents and maps.
10 10.2.9. Evaluates migrations in Turkey in terms of causes and
e consequences. . .
11 11.3.2. Explain the factors affecting the spread of different

cultural regions on Earth.

10.2.9. Evaluates migrations in Turkey in terms of causes and
consequences.

12.2.11. Explains the effects of Trade Centers in Turkey on
tradable products and flow directions.

12.3.11. It links the spatial elements that create problems
between countries with today's conflict areas.

Patience 10 10.4.4. Explain disaster prevention methods.

Ref: MoNE, 2017

Helpfulness 10

Honesty 12

Justice 12

when looking at the distribution of attainments in the 2017 GCC by grade level,
which are relationship with any value. it can be seen that the acquisition includes 3
values at the grade level, 5 at the tenth-grade level, 7 at the eleventh-grade level and
8 at the twelfth-grade level (Figure 4). As mentioned earlier, some of these
attainments have been relationship with more than one value. For example, at the
ninth-grade level, the number of attainments relationship with the value is three,
while the total value Relationship is five.

The class levels with the highest number of attainments containing values are 12
and 11, respectively. Acquisition-value 15 relationships were made at the eleventh
and twelfth grade levels. Considering that the number of attainments containing
value throughout the curriculum is 23, it is value noting that this number is quite
high. However, geography courses are taught as elective at eleventh and twelfth
grade levels. Therefore, given the students who do not choose a geography course
atthese grade levels, it can be said that this will negatively affect the transfer of value
in the geography course. In the ninth and tenth grade levels, where the geography
course is mandatory, there are a total of 56 achievements. But only 8 attainment -
value relationships were made at the ninth and tenth grade levels. Given
attainments that contain more than one value at these class levels, the total value
Relationship appears to be thirteen.
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Figure 4. Number of attainments GCC with value relative to grade levels in 2017
(MoNE, 2017)

Looking at what values are included in the 2017 GCC by grade level, it is value
noting that not all ten values are included at each grade level. The only value
included in the curriculum at all nine, ten, eleventh and twelfth grade levels is
patriotism (Figure 5). Looking at the distribution of the other 9 root values
according to class levels, the value of fairness is 11; the value of love for nature is 9,
11 and 12; the value of friendship is 10; the value of honesty is 12; the value of
patience is 10, the value of respectis 10 and 11; the value of responsibility is 10 and
11; the value of self-control is 9, 11 and 12; the value of benevolence appears to be
only at the tenth grade level (Figure 5). Seventeen of the 31 relationship of the
geography of the total value in the curriculum is selective justice and honesty
eleventh and twelfth grade levels that take place at a twelfth-grade level, as well as
the value of the curriculum to be placed at state is emerging as a negative in terms
of values education.

Helpfulness i| 1
Patriotism 1 2 2 2
Self control ] 2 2 1
Responsibility 3 3 2

Respect | 1 1

Patience_ 1
Homnesty 1

Friendship— 1
Nature love | 2 1 1
Justice 1

9th grade 10th grade 11th grade 12th grade
0 » 10
- .
frequency (f)

Figure 5. Value-grade Level Relationship at 2017 GCC (MoNE, 2017)
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Geography Curriculum in 2018. 2017 the GCC underwent a small-scale
overhaul in 2018, which reflected the value size of the curriculum. Ten values
included in the 2017 GCC were also included in the 2018 GCC, but attitudes and
behaviors related to values included in the 2017 GCC were not included in the 2018
GCC (table 12-11). However, the 10 values in question were referred to as root
values in the 2018 GCC (MoNE, 2018). In the curriculum, it is stated that these root
values also contain sub-values within themselves. Respect as a root value for
example, it includes sub-values such as respect for differences, respect for human
rights, respect for social rules, and respect for beliefs. In this direction, it is stated
that root values in the curriculum should be considered together with sub-values
and other root values that are not included in the curriculum. (MoNE, 2018). In this
context, it can be said that there is no value limitation in the 2018 GCC and that the
curriculum has a flexible structure on value.

Another change in values with the 2018 GCC was in the value-attainment
Relationship. Accordingly, the value of patience at the 2017 GCC is " 10.4.4.
Describes disaster protection methods " this relationship was removed in the 2018
GCC when it was relationship with acquisition (table 13). But since the value of
patience is not relationship with another attainment, it was included in the
curriculum as the only value that was not relationship with value-attainment. In this
context, as in the 2017 GCC, the correlation of values by class, unit and attainments
does not show a homogeneous distribution in the 2018 GCC (Figures 3, 4, 5). As a
result, with the exception of these three minor changes, the values education
dimension of the 2018 GCC is the same as the 2017 GCC.

Result and Discussion

School life is a very important period in the acquisition process of values that
continue from birth to the end of our lives. Geography as a school course contributes
to citizenship on a local and global scale through correct decision-making on
environmental issues, critical thinking about the relationship between citizenship
and responsibility, developing a sense of place, clarifying values according to ideas
about people and countries (Stoltman, 2006). For this reason, GCC’s prepared both
in Turkey and in different countries include open or confidential values education.
But looking at the field, it seems that research on values education in geographical
education research in Turkey is extremely limited. (Cif¢i & Unaldi, 2014; Katilmis &
Balci, 2017; Degirmenci, 2018; Aydin & Yasar, 2020). There is only one research on
GCC and value education (Degirmenci, 2018). This situation is seen as an important
deficiency from the point of view of the field. However, values are inherent in
geographical education (Wiegand, 1986). As a matter of fact, the declarations and
declarations published by IGU-CGE strongly emphasize values and values education
(IGU-CGE, 1992; IGU-CGE, 2000; IGU-CGE, 2007; IGU-CGE, 2016).

Looking at the development of values education in GCC in Turkey in the process
from the Republic to the present day, three periods are value noting: 1924-1971,
1971-2005 and 2005-2021. There is no content on the values in the
GCCS’simplemented in the first period, 1924-1971. Looking at the period 1971-
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2005, which is the second semester, it is seen that the GCC’s applied during this
period are implicitly emphasized in the general teaching purposes. Looking at the
period after 2005, the values in the GCC’s applied during this period are included
under the heading “values”, not only within the general objectives of the curriculum,
but also as a curriculum element. In this context, the place of values in the GCC
appears to be based on the 1971 GCC much earlier than the 2005 GCC, albeit
implicitly.

Table 14
Values in GCC’s from the Republic to the Present
1924
. , 1927
Valu(_es H? Hibs . 1938 GCC’s implemented during this period do not contain any
Applied in the Period
1940 content related to values.
1924-1971
1942
1957
Saving, love of nature, making efforts to solve the
problems of the country and the world, taking
1971 responsibility for cultural and economic development,
helping with different cultures, understanding peace and
Values implicitly cultural diversity
emphasized in the Patriotism, human love, striving for country and world
General Teaching problems, responsibility for cultural and economic
purposes of GCC’s 1973 development, understanding cultural diversity, helping
implemented in the with different cultures, peace, protecting natural and
period 1971-2005 cultural heritage/resources, responsibility
1982 Patriotism
1983 Patriotism, human love, saving, love of nature, helping
with different cultures, peace, protecting natural and
1992 .
cultural heritage / resources
2005
Values in GCC’s 2010 Respect, loye, respor'ls‘ll?lllty, patrlotlsrp, solidarity,
. . 2011 tolerance, science, sensitivity, peace, esthetics
Applied in the Period 2014
2005-2018

Respect, love, responsibility, patriotism, justice,

2017 friendship, honesty, patience, self-control, helpfulness

In the period from 1971 to the present, many different values are included in the
GCCS (table 14). In particular, the values implicitly emphasized in the general
teaching objectives of the 1971 and 1973 GCCS in the period 1972-2005 appear to
be significantly similar to the values contained in the declarations and declarations
issued by IGU-CGE between 1992-2016 (Table 2). But this positive situation was
interrupted by the 1982 GCC. The military coup of 12 September 1980 can be seen
as the reason for this situation. As a matter of fact, Kaya and Onal (2019) state that
the effects of the September 12 coup were seen in Geography textbooks of the period
with the 1982 and 1983 GCC. In the general teaching purposes of the 1982 GCC,
which was implemented after the military coup of September 12, 1980, only the
value of patriotism was included in the 1983 GCC, and in the process up to the 2005
GCC, the emphasis on patriotism was more predominantly than other others (table
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14). Therefore, it can be said that the values of GCCS were more in the direction of
citizenship education during this period.

In terms of values education, the 2005 GCC marks the second milestone after the
1971 GCC. Because with the 2005 GCC, values were included as a curriculum
component for the first time and 10 values were included under the heading “values
and attitudes” (table 12). However, these values are relationship with the
curriculum content is not of values in the curriculum as attainments in size in the
process, students did not provide sufficient explanation of how-to attainment how
to. As a matter of fact, the findings of Cifci and Unaldi1 (2014) research on the views
of geography teachers on values education also support this situation. According to
the research in question, teachers believe that explanations for values education at
GCC are not adequately included. Following the 2005 GCC, the current negative
situation at the 2005 GCC continued in the 2010, 2011 and 2014 GCC, and there was
no change in terms of values education.

The 2017 GCC is the third milestone in terms of values education. Because for the
first time with the 2017 GCC, the values included in the GCC are relationship with
class level, unit and achievements (Sahin, 2018). In this way, the values became
much more visible during the implementation process of the curriculum than in the
2005 GCC. In this context, it is seen that values education is more at the forefront in
the 2017 GCC than in previous curriculums. The findings of the study conducted by
Degirmenci (2018), which examined the 2017 GCC in terms of values education, also
support this situation. In the 2017 GCC, linking values together with geographical
skills to unit and achievements will allow teachers and textbook authors who are
Curriculum practitioners to place values more effectively in the teaching process.

But the relationship of values with achievements in the curriculum was only in
the form of what value will be considered in the relevant acquisition. However, in
the curriculum, the Relationship of values with classes, units, and attainments also
does not show a homogeneous distribution. Another negative situation is that the
statements contained in the introduction section of the 2017 GCC under the heading
“our values” are not sufficient, as in the 2005 GCC. This also coincides with
Degirmenci’s (2018) research findings. Under this heading, it is explained only why
the values are important and what the values included in the curriculum are.
However, it is considered an important deficiency that the values determined in the
curriculum are not included in what size and how to relate to the attainments made
in the relationship.

A small-scale revision was carried out in the 2017 GCC very soon and the 2018
GCC was put into practice from the 2018-2019 academic year. The revision in
question was partly reflected in the 2018 GCC's values education dimension.
Accordingly, the 10 values included in the 2017 GCC were called “root values” in the
2018 GCC, attitudes and behaviors given to values were removed from the
curriculum, and the value of patience was not relationship with any attainments.
The negativity regarding values education in the 2017 GCC mentioned above
appears to have continued in the 2018 GCC as well. Accordingly, the 2018 GCC does
not include adequate explanations for values education, as in 2005 and 2017 GCC.
In this context, it can be concluded that the same problem has persisted since the
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2005 GCC. Another negative situation in 2018 GCC value-sufficient and does not
have a uniform distribution and relationship acquisition unit (Figure 6) Degirmenci
(2018) have reached the same conclusion in GCC for GCC 2017 2018 indicate that
no change has been made for resolving these difficulties. In the 2018 GCC, the unit
with the most value relationships are” natural systems". (Figure 6) the destructive
destruction of natural systems as a negative result of human-nature interaction also
leads to the fact that the transfer of value to natural systems is more at the forefront
of the nature of geographical education. In this context, it is not surprising that the
unit with the most value is natural systems. But only four value relationships have
been made for the “global environment: regions and countries” unit, all of which are
at the eleventh and twelfth class levels. At these grade levels, the geography course
is not mandatory.

However, this unit includes achievements including economic, cultural, strategic
and geopolitical dimensions, global relations and their consequences, countries and
regions that have come to the fore with their important characteristics,
organizations with global influence, geopolitical tensions and conflict areas (MoNE,
2018). For this reason, it is possible to make many value relationships within the
scope of the” global environment: regions and countries “unit, especially in order to
raise awareness of global citizenship. The same applies to the” environment and
society” unit. Only 5 value relationships are included in the” environment and
Society” unit. This unit includes achievements related to the use of natural
resources, natural disasters, environmental problems, Management and planning,
and environmental change.

The issues involved in these attainments are crucial to the sustainability of our
planet, both locally and globally. Environmental problems are seen on all spatial
scales and are complex and value-laden at the same time. In order for these
problems to be solved, responsibility must be taken by each individual. In this
context, environmental and geographical education also promotes effective
citizenship, as well as the development of environmental awareness and spatial
thinking skills (Kailova, 2013). For this reason, it would be appropriate to include
more value relationships within the” environment and society " unit.
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Figure 6. GCC's value-unit Relationship 2018

Looking at the correlation of the values contained in the 2018 GCC with the grade
level, it is attainment seen that there is no homogeneous distribution (Figure 5). The
most value relationships in the curriculum were made at the eleventh and twelfth
grade levels. As a reason for this situation, it can be seen that the number of
achievements at the eleventh and twelfth grade levels is high. But at these grade
levels, the geography course is not mandatory and should be chosen. For this reason,
this situation will also negatively affect the transfer of value. Therefore, in the event
of an update or renewal of the GCC, it would be appropriate for the value
Relationship to be broader at grade levels, where the geography course is
compulsory.

As aresult, it can be said that in the last half century, GCC’s have shown slow but
continuous development in terms of values education. But how this development
process is reflected in the educational process is a separate research topic. In this
study, GCC’s applied in the period from the republic to the present day were
examined with the dimension of value education. Taking into account the periods
mentioned above, the study of textbooks taught during these periods with the
dimension of values is a separate research topic and will make an important
contribution to the field.

Suggestions

The important problem in terms of values education in the 2018 GCC, which is
currently being implemented, is that the explanations under the title “values” in the
curriculum are extremely limited and insufficient, as in the 2005 GCC and
subsequent curriculums. In this context, if the GCC is updated or renewed in the
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future, adequate explanations should be given to guide the curriculum practitioners
in the values education section in the introduction of the curriculum. Because the
strategies used by teachers in the classroom are extremely important in the value
development of students (Ferreira, 2000). However, undergraduate education in
values education in the GCC as well as inadequate explanations for “character and
value education” course in values education teachers who did not take effective
learning and teaching strategies is difficult. Because both the way the selected value
content is handled in, the class and its context with the selected acquisition are
extremely important (Lambert, 1999).

For this reason, examples of activities should be included in GCC about how
values will be acquired by following a path in geographical education, how to
transfer values with geographical skills such as geographical inquiry skills. The
detailed description and activities in question can be given in a curriculum guide or
in an internet portal to be prepared, as in different countries, even if they are not in
the curriculum. For example, the Australian government, education, employment
and Workplace Relations department (Australian Government, Department of
education, employment and Workplace Relations) National framework for values
education in the set value 9 (interest and compassion, do your best, to be fair,
freedom, accuracy and reliability, honesty, respect, responsibility, understanding,
tolerance and participation) has provided a rich pool for the content on this website
(Zengin, 2017). This content pool includes various educational materials for values
education, such as various resources, lesson plans and activities (Australian
Government Department of Education, t.y.). A similar practice can make GCC more
effective in terms of values education in Turkey.
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