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The present study aims to reveal the motivation levels of secondary school students and their attitudes 

towards a Social Studies course. This study employed a mixed method approach. The quantitative data 

were collected through the use of an “Academic Motivation Scale” and an “Attitude Scale for a Social 

Studies Course”. The qualitative data were obtained through a structured interview. Four hundred and 

forty-three secondary school students participated in the quantitative part of the study, while fourty-five 

secondary school students participated in the qualitative part of the study. The results of the quantitative 

section are given in two separate parts: a motivation scale, and an attitude scale. A significant difference 

was observed in the introjected regulation levels of male secondary school students. The scores for 

identified regulation and motivation were in favor of female students. There was no difference in the 

motivation scores according to the socio-economic levels of the students. However, the motivation levels 

of the students decreased as the grade level increased. The attitudes of participants towards the Social 

Studies course did not differ according to both gender and grade level of the participants. According to 

the school variable, a difference was observed between schools with a low socio-economic status and 

those with high socio-economic status. The qualitative data revealed a majority of students had positive 

attitudes towards the Social Studies course. Furthermore, the factors that enhance student motivation 

towards the Social Studies course were found to be related to the study of History, having an interest in 

the course, and the way the course is taught. 
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Motivation is derived from the Latin words “movere” and “motum” (Selen, 

2016) and also from the English and French word “motive”; the Turkish equivalent 

of motivation is known as “incentive” or “starting to move”. Motivation is a 

general concept that includes the desires, wishes, needs, interests and impulses 

of individuals (Akman, 2011). In the literature, motivation is defined as (i) an inner 

drive and individual focus on a specific goal with a display of purposive behavior 

(Çiçek, 2005); (ii) making an effort to act consistently in accordance with a 

specific purpose (Ergül, 2005; Karacelil, 2013); and also as (iii) the strength of 

individuals to overcome challenges (Tohidi & Jabbari, 2012). Therefore, 

motivation can be described as the strength, inner motive and drive to take 

action, and the energy that an individual has to satisfy their needs and achieve 

their goals.   

Motivation is influenced by natural and logical motives. While hunger, sleep 

and social needs are natural motives, the logical motives include processes such 

as reasoning, knowledge, memory, judgment, decision-making and problem 

solving. As a result, the source of motivation can be analyzed as being internal 

or external. Intrinsic, or internal motivation refers to the motives that an individual 

develops which are independent of external influences (Seker, 2015). Such 

motives can be regarded as the inner feelings of an individual (Stirling, 2013). 

Extrinsic, or external motivation arises from outside the individual, with either the 

expectancy of a reward or the aim of avoiding punishment (Seker, 2015). Such 

motives encourage the individual to take actions that are perceived as 

inherently unpleasant but may help them in terms of avoiding potential 

consequences (Stirling, 2013).  

Motivation occurs consciously or unconsciously by everyone in all fields of life. 

Within the family environment, parents motivate their children in order to teach 

new behaviors. Countries also motivate their citizens to live in accordance with 

the rules of law and to contribute to social life. In this context, motivation is the 

easiest and most important method to direct or influence human behavior 

(Karacelil, 2013). Motivation ensures that individuals are willing, efficient and 

active without pressure and constraint (Vatansever-Bayraktar, 2015). The needs, 

desires and expectations of people differ, however, an ability to increase the 

motivation of individuals occurs by meeting their needs, wishes and expectations 

(Karakaya & Ay, 2007).  

As in every aspect of life, motivation is the most important component of 

success and effective teaching in the field of education. Individuals with high 

levels of motivation are also often successful and self-confident in their social life. 

Such individuals experience success in their education. The level of motivation 

held by an individual is an important factor to consider in the design of effective 

education and training activities (Ergin & Karataş, 2018). Educators aim to 

maximize learning by motivating students. The motivation levels of students can 

be increased by enabling them to (i) develop their relationships with classmates; 

and (ii) participate in school and classroom activities. Motivation levels of 

students can also be increased through teacher-reinforcement of positive 

behaviors, and by meeting student learning needs. Aktaş (2016) together with 

Vero & Puko (2017) point out that motivation is important to improve student 

learning because motivation and learning processes are interrelated. Without 

striving for a goal through motivation, it is not possible for students to achieve 
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anything, not only in education but also in real life. In this sense, it can be said 

that motivation is an inner power which encourages students to face their 

challenges in the learning process (Gopala, Bakar, Zulkifli, Alwi & Mat, 2017). 

During their school life, students are confronted with a lot of educational 

attainment activities, such as exams and assignments; and differences occur 

amongst students in the way they fulfil all these responsibilities. An understanding 

about the different motivation levels of students helps to explain such a 

phenomenon (Aktaş, 2016; Çolak & Cırık, 2015). Motivation is a source of power 

that determines the direction, severity, and stability of student behavior, in 

addition to influencing the speed at which the desired goal is achieved. The 

origin of learning disabilities and disciplinary events in school and classroom 

settings are related to motivation. An increase in levels of motivation contributes 

to (i) students' enjoying the school experience; (ii) fostering their positive thinking 

and attitudes towards the school and its courses; and (iii) develops student 

awareness about their responsibilities (Arıkıl & Yorgancı, 2012). For instance, if a 

person is full of energy and being proactive in taking action, they are said to be 

motivated. However, the person is said to be not motivated if they do not feel up 

to taking action on a particular task. Thus, motivation is the basic instinct for 

performing or not performing an action (Gömleksiz & Serhatlıoğlu, 2013). For this 

reason, motivation is directly influential in developing attitudes towards wanting 

to learn and also in the realization of what constitutes effective learning 

(Baykara-Özaydınlık & Aykaç, 2014). To meet the expectations of students will 

increase their motivation and also enhance their performance (Vatansever-

Bayraktar, 2015). To arouse the curiosity of students and ensure their willingness 

to engage with and complete the course will positively affect their motivation 

(Altun & Yazıcı, 2010). In this regard, academic motivation can be defined as the 

willingness to attain specific academic objectives by students (Wilkesman, 

Fischer & Virgilito, 2012). Students whose academic motivation levels are high are 

more open to learning and will have a stronger interest in the course. Academic 

motivation is also important for students to solve the problems they encounter as 

part of the learning process.  

It is believed that an increase in an individuals’ level of learning will occur when 

an appropriate learning environment is provided. However, this situation does 

not apply in the same way for each student. Students may not always be open 

and willing to learn. This shows that affective processes are also important in 

learning. To understand the importance of learning, and to want to learn and to 

study are all related to the attitude of the student (Akpınar, 2006). At this point, it 

will be appropriate to explain the term ‘attitude’ as a concept that effects 

student success. 

Attitude was identified as a key concept of socio-psychology in the 1940s. 

Attitude has been defined as an emotional tendency of the individual for and 

against an object, an event, a set of ideas, or another individual, or any stimulus; 

attitude is also defined as the manner displayed and the tendency to 

consistently react in a learned way (Kazazoğlu, 2011; Lukow, 2002; Oppenheim, 

1966; Papanastasiou, 2002; Tütüncü & Küçükusta, 2007). 

Attitudes are acquired through experience, not by birth. Family, friends and 

media shape the attitudes of an individual. Attitudes are an important factor in 

behavior formation (Karakuş-Tayşi & Özbay, 2016). Although attitude is a socially-
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based concept in terms of its formation and relevant subjects, it is also an 

outcome of the psychology and behavior of the individual (Tütüncü & Küçükusta, 

2007). Arslan (2006) expresses that attitudes are formed as a result of a series of 

interactions; however, attitudes may change suddenly as a result of a single 

experience or they may change gradually as a result of a series of experiences. 

This variability in the development of attitude facilitates the adaptation of 

individuals to their environment (Sardarov, 2012). Attitudes are the basis of the 

behaviors we display in our daily lives. Our likes, preferences, and feelings of love 

and hatred can be explained by our attitudes (Çöllü & Öztürk, 2006). Individual 

attitudes are revealed through their knowledge, expectations, and beliefs and 

judgments about events and situations (Akpınar, 2006). The measurement of 

attitudes accurately provides an accurate estimation of behaviors. For this 

reason, to identify attitudes is also important for educators. 

Educators consider attitude as an element that has an impact in the process 

of learning and teaching (Öztürk & Kalyoncu, 2014). The feelings of students 

displayed towards their course, teachers, school, friends, exams, and course 

materials indicate their attitude (Kazazoğlu, 2011). Attitudes are important in 

terms of creating environments conducive to learning. The positive or negative 

attitudes of students towards a course can impact on their levels of academic 

achievement (Gömleksiz & Kan, 2013). Bloom (1995) indicates that students who 

treat a subject with excitement and interest can learn better than the students 

who are not interested and excited. Positive attitudes of students towards 

learning will increase their interest in the course and in the learning process, 

however, negative attitudes will lead to indifference and failure. Therefore, it is 

necessary to develop positive attitudes towards learning in order to gain success 

(Akpınar, 2006). 

According to Das, Halder, Mishra & Delnath (2014), attitude is an important 

element which affects academic success. The ability of students to cope with 

the difficulties of learning a subject is realized by their attitudes towards the 

course. Adıgüzel (2012) also states that if the attitude of a student towards a 

course is negative, it can be the reason for their failure. Özçelik (1992) indicates 

that knowing what individuals are affectively ready to learn about and are 

interested in learning will be effective for student learning. The main factors of 

student success in a course are related to the interest and attitudes of student 

towards the course. For the student to like the course, to be interested in the 

course, and to develop a positive attitude towards the course will depend on 

various factors such as liking the teacher, and having an interest in the course 

subject. Controlling these variables will help the student develop a positive 

attitude towards the course and will therefore have an effect on academic 

motivation. 

In the literature, the relationship between motivation and attitude are 

revealed through studies completed mostly in the field of science education. 

Such studies examine  the effect of motivation and attitude towards success in 

Science courses (Ceylan, Sağırekmekçi, Tatar & Bilgin, 2016); the improvement of 

motivation and attitude towards a course through nature education projects 

(Türk, Kalkan, Semercioğlu & Bolat, 2017); the effect of ARCS model of 

motivational design on the motivation, attitude and academic achievement of 
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students (Balantekin & Bilgin, 2017); and the relationship between motivation and 

attitudes of students towards Turkish course (Fidan & Altay, 2017).    

There is no known study about the relationship between motivation and 

attitude in Social Studies courses. The positive academic motivation and 

attitudes of students in a Social Studies course will have a positive effect on their 

academic achievement in the course. Özkal, Güngör & Çetinöz (2004) stated 

that positive attitudes towards Social Studies courses which aim to educate 

individuals about taking action in a democratic world, is highly important. In 

addition, Fidan & Altay (2017) expressed that it is important to examine the 

relationship between motivation and attitude for secondary school students. A 

review of the literature from the field of education reveals there is a need for 

examining the relationship between motivation and attitude towards a Social 

Studies course.  If a student's attitude and motivation towards a lesson is high, 

they will be more successful in their lessons and will learn more easily. For this 

reason, it is important to determine the levels motivation and attitudes of students 

towards a Social Studies course, and to also determine the relationship between 

motivation and attitudes. 

The aim of the study is to reveal the relationship between the motivation levels 

and attitudes of secondary school students (students aged 11-13) towards a 

Social Studies course. The research questions are:  

1. What are the motivation levels of the secondary school students?  

2. Is there a significant difference between the motivation of secondary 

school students and their gender, school, and grade level?  

3. What are the attitudes of secondary school students towards a Social 

Studies course?  

4. Is there a significant difference between the attitudes of secondary school 

students and their gender, school, and grade level? 

5. Is there a relationship between the academic motivation levels of 

secondary school students and their attitudes towards a Social Studies 

course? 

6. What factors motivate secondary school students towards a Social Studies 

course?  

7. What are the positive and negative attitudes of secondary school students 

towards a Social Studies course? 

Methodology 

Research Design 

In this research, a mixed methods triangulation approach is used. The purpose 

of triangulation is to test the existence of approximate or consistent results by 

applying both qualitative and quantitative research methods to the same 

hypothesis independently. In other words, the proximity or consistency of the 

results obtained from different methods and designs is investigated. Triangulation 

increases the opportunity of controlling, or at least evaluating, several causes 

that affect the results of the research (Giannakaki, 2005; Greene & Caracellive 

Graham, 1989). In this study, a triangulation method was preferred to determine 

the existence of approximate or consistent results, and to determine the 
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consistency of different methods. The qualitative part of data collection was 

included to support the quantitative part of data collection.] 

Study Group 

The current study was conducted at several secondary schools in a city in 

northern Turkey. A total of 443 secondary school students (97 from 5th grade, 199 

from 6th grade, and 147 from 7th grade) participated in the quantitative part of 

the study. In the qualitative part of the study, a total of 45 students participated: 

15 students from each of the 5, 6th, and 7th grade levels. Stratified sampling was 

used when selecting the study groups. The reason for choosing stratified sampling 

is to understand the sub-groups. The sub-groups, from the overall study group, 

were determined according to the variables: socio-economic level and student's 

school success, because such variables are thought to have an effect on the 

attitude and motivation of the student. Stratified sampling is a type of sampling 

method where the entire population is divided into homogeneous groups called 

strata, and each entity in the population is covered. Division into the sub-groups 

is carried out so that within-strata-variance is as homogeneous as possible, and 

the inter-strata variance also remains as heterogeneous as possible. After 

division, the sample is drawn from each stratum separately and independently. 

Stratified sampling is used when sub-strata or sub-entity groups exist in a defined 

population (Çıngı, 1994; Dawson & Trapp, 2001; Gay, 1987; Özdamar, 2001). While 

forming the strata, 10 teachers and 4 school administrators working in a city in 

Turkek were interviewed and the answers they gave were taken into 

consideration. Demographic information about the secondary school students 

who participated in the quantitative part of the study are shown in Table 1.  The 

school with low socio-economic status is called LL (School 1), the one with middle 

socio-economic status is called IL (School 2) and the other school with high socio-

economic status is called HL (School 3). These schools are called in the findings 

part of this study as L.L. for the one with low status; I.L for the one with middle 

status, and H.L. for the one with high status. 

Table 1  

The Demographic Information of Participants from the Quantitative Part of the 

Research 

Gender f % 

Female 220 49.7 

Male 223 50.3 

Grade Level f % 

5 97 21.9 

6 199 44.9 

7 147 33.2 

School f % 

School 1 179 40.4 

School 2 142 32.1 

School 3 122 27.5 

Total 443 100 

Table 1 shows that 220 female and 223 male students participated in the 

quantitative part of the study. The distribution of grades levels are 97 students in 

Grade 5, 199 students in Grade 6, and 147 students in Grade 7. The distribution of 

participants across the schools are 179 students from LL School 1, 147 students 

from IL School 2, 122 students from HL School 3.  
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For the students participating in the qualitative part of the research, the 

sample type was determined as a convenience sample. Convenience sampling 

is to select the sample from easily accessible and applicable units due to the 

limitations in terms of time, money and labor (Dawson & Trapp, 2001). 

Table 2 

Demographic Information of Participants’ from the Qualitative Part of the 

Research  

Grade Level 
Female Male Total 

f % f % f % 

5 6 30 9 36 15 33.3 

6 5 25 10 40 15 33.3 

7 9 45 6 24 15 33.3 

Total 20 100 25 100 45 100 

20 female and 25 male participants participated in the qualitative part of the 

study. There are 6 female students and 9 male students in Grade 5; there are 5 

female students and 10 male students in Grade 6; and there are 9 female 

students and 6 male students in Grade 7.  

Data Collection and Data Processing 

In the current studies were used to collect data in the quantitative part:  

• the “Academic Motivation Scale” developed by Vallerand et al. (1989) 

and adapted into Turkish language by Yurt & Bozer (2015); and 

• the “Attitude Scale for Social Studies Course” developed by Demir & 

Akengin (2010).  

The scales reveal the level of abstract structures that cannot be directly 

observed in individuals (DeVellis, 2012). The attitude scales and the motivation 

scales/tests are both an affective test and a scale. These tests can be used to 

gather information about individuals. Objective measurement tools are used to 

gather information about the psychological features of individuals because such 

features are difficult to directly observe. These tests can be performed easily, are 

scored in an objective way, and enable valid and reliable observations to occur 

(Cronbach, 1990; Kepçeoğlu, 1995; Özgüven, 1994; Özgüven, 1998). For this 

reason, such tests were used in our study. In addition, there is no study dealing 

with students’ attitude and motivation in terms of different variables. (Balantekin 

& Bilgin, 2017; Bektaş & Karagöz, 2017; Ceylan, Sağırekmekçi, Tatar & Bilgin, 2016; 

Coşkun, 2009; Dolunay, 2010; Fidan & Altay, 2017; Kaya & Nazıroğlu, 2008; Meriç, 

2014; Türk, Kalkan, Semercioğlu & Bolat, 2017; Yetim, Demir & Erduran-İlker, 2014).  

The scale was adapted by Yurt & Bozer (2015) from Vallerend et al (1992); the 

scale is composed of 28 items and related information is given below in Table 3. 

In the data collection tool, the rating was evaluated from 1 (no match) to 7 (full 

match). The evaluation is taken as a baseline for this research. Since the items 

from the amotivation sub-scale (scale items 5, 12, 19 and 26) were negative 

statements, they were reversely coded.  
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Table 3 

The Reliability of the "Academic Motivation Scale”  

Subscales Vallerend 

et al. (1992) 

Yurt and 

Bozer 

(2015) 

In this study 

Intrinsic motivation to knowledge (4 items) 0.84 0.78 0.75 

Intrinsic motivation to accomplishments (4 

items) 

0.85 0.72 0.74 

Intrinsic motivation to stimulation (4 items) 0.86 0.77 0.75 

Introjected motivation (4 items) 0.84 0.80 0.75 

External regulation (4 items) 0.83 0.75 0.76 

Identified regulation (4 items) 0.62 0.61 0.75 

Amotivation (4 items) 0.85 0.78 0.78 

The “Attitude Scale for a Social Studies Course” is developed by Demir & 

Akengin (2010). The scale is composed of 26 items with the related information 

given in Table 4. The scale for ‘attitude’ towards a Social Studies course is rated 

in the following way: "Strongly Disagree: 1", "Disagree: 2", "Undecided: 3", "Agree: 

4" and "Strongly Agree: 5". Our research also was carried out accordingly. In 

addition, some negative items in the scale (item 2, item 3, item 4, item 6, item 7, 

item 16, item 17, item 18, item 21, item 22, item 23, item 24, item 25 and item 26) 

were coded reversely.  

Table 4 

The Reliability of the “Attitude Scale for a Social Studies Course” 

Subscales Demir and 

Akengin (2010) 

In this Study 

Willingness to learn (7 items) 0.90 0.77 

Enjoying Social Studies course (8 items) 0.84 0.77 

Teacher-related attitudes (6 items) 0.76 0.79 

Love of Social Studies (5 items) 0.72 0.82 

A semi-structured interview is used for the qualitative part in the research, and 

it was conducted by the researchers in a face-to-face setting with the students. 

Qualitative questions were asked after the attitude-scale was completed in order 

to support the findings obtained from quantitative questions. During the 

preparation of the semi-structured interview questions, 3 field experts and 1 

assessment and evaluation specialist were asked for their opinion. A pilot scheme 

was performed with three students and a change was made to one question. 

Accordingly, the questions in the semi-structured interview are:  

1. What is your attitude towards the Social Studies course? 

2. In addition to this question, "Do you like the Social Studies course or not?" 

was asked. 

3. What motivates you towards the Social Studies course? 

In addition to this question, "How does the teacher behavior affect your 

motivation?" "How do issues affect your motivation?" were asked.  

Data Evaluation and Data Display  

Data obtained from the quantitative part of the research was analyzed by 

SPSS 21. According to Tabachnick & Fidell (2001), it is more appropriate to 

consider the pattern of distribution instead of tests of significance for normality in 

large samplings. Because the standard error will be minor in large samples, it will 

lead to the rejection of null hypotheses for the tests of significance easily. In 



© RIGEO ● Review of International Geographical Education 10(2), Spring 2020 
 

164 
 

alignment with other research, to consider the Kolmogorov-Smirnov results as 

meaningful and/or significant should not be interpreted as excessive deviation 

from normal distribution. As the sample size increases, the probability of finding 

small differences is expected to increase (Çokluk, Şekercioğlu & Büyüköztürk, 

2012). Thus, skewness and kurtosis values for the relevant variable were in the 

range of -1, +1, and the tests of significance for skewness and kurtosis values were 

not found to be significant. The skewness value of the academic motivation 

scale was -,412 and the kurtosis value was -,641. The skewness value of the scale 

for attitude towards the Social Studies course was found to be -,546 and the 

kurtosis value was found to be -,596. This finding can be considered as evidence 

that the variable does not excessively deviate from normality. Following the tests 

for normality, descriptive statistics, correlation, independent samples t-test, one-

way ANOVA and Scheffe test were performed. In the research, independent 

sample test was used to find the effect of the gender variable, ANOVA, 

descriptive statistics and Scheffe test were used for other variables, and a 

correlation test was used to find the relationship between the two scales.  

In the qualitative part of the current research, data was analyzed through 

content analysis. Content analysis is a type of qualitative data analysis where 

data is conceptualized primarily, and then rationally organized according to the 

emerging concepts, where themes are identified, and data is analyzed in depth 

(Yıldırım & Şimşek, 2013). The reason for choosing content analysis is based on the 

research objective which is to attain a more detailed and comprehensive result 

for the academic motivation levels and attitudes of secondary school students 

towards s Social Studies course. The data obtained in this study was first coded 

(5FS-1…, 6MS-1…, 7MS-1…). The answers given by the participants to each 

question were assessed individually and then conceptualized. Later, these 

encodings were organized within a certain logical framework according to their 

similarities and differences. The data obtained was converted to a table and 

then interpreted as frequencies and percentages.  

Validity and reliability are regarded as the two important criteria for credibility 

in qualitative research. In this research, validity occurs by explaining the analysis 

process of the obtained data in detail, and also by including the opinions of 

secondary school students in the interpretation of findings (Yıldırım & Şimşek, 

2013). To ensure reliability in the current research, investigator triangulation was 

used. Investigator triangulation is defined as independent analysis of data by two 

or more researchers, and a comparison of their individual findings occurs with 

each other (Patton, 2014). In this study, researchers analyzed the qualitative data 

individually and then compared their findings. A common decision was reached 

after discussion about issues where the researchers did not have similar views. 

Furthermore, the categories that were formed by the researchers were also 

compared and the percentage of agreement was calculated. The percentage 

of agreement indicates the reliability level in qualitative researches. It is 

recommended that the percentage of agreement (The percentage of 

Agreement = Agreement / (Agreement + Disagreement) x 100) formulated by 

Miles and Huberman (1994) is close to 80%. In the current research, the categories 

formed by the researchers were compared. The same categories were defined 

as ‘agreement’ and different categories were defined as ‘disagreement’. The 

calculation for reliability was made separately for each question. With reference 
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to percentage of agreement process, in this study, the percentage of 

agreement was calculated as 89%. 

Findings 

Quantitative and qualitative data are examined separately in this part of the 

study. The interpretations of the data are given in Tables under the sub-problems. 

Findings for Quantitative Part 

In this section of the study, findings for the relationship between the academic 

motivation levels and attitudes of the participants towards a Social Studies 

course are included. The student responses to the Motivation scales and 

Attitudes scales are examined and evaluated in terms of gender, school and 

grade level variables. The findings obtained are presented in the Tables below. 

Abbreviations are used in all Tables. These abbreviations are: IMK for Intrinsic 

Motivation for Knowledge, IMA for Intrinsic Motivation for Accomplishments, IMS 

Intrinsic Motivation for Stimulation, ER for External Regulation (ER), IR for 

Introjected Regulation, IR2 for Identified Regulation, A for Amotivation. WL for 

Willingness to Learn, ESSC for Enjoying Social Studies Course, TRAS for Teacher-

related Attitudes of Students, and LSS for Love of Social Studies. 

Findings for difference by gender in the subscales of participants’ academic 

motivation. For the first sub-problem of the research, the following are examined: 

the variation by gender in the scores of secondary school students for intrinsic 

motivation for knowledge; intrinsic motivation for accomplishments; intrinsic 

motivation for stimulation; introjected regulation; external regulation; identified 

regulation; and amotivation. Findings obtained from the independent samples T-

test results are shown in Table 5. 

Table 5 

Independent T-Test Results of Academic Motivation Scale Subscales of 

Participants’ According to Gender 

Subscales Gender N Mean S.S. T p 

Intrinsic 

motivation to knowledge 

Female 220 22.71 5.16 
0.94 0.35 

Male 223 22.25 5.08 

Intrinsic motivation-

Accomplishments 

Female 220 22.23 5.04 
0.82 0.41 

Male 223 21.82 5.30 

Intrinsic motivation- 

Stimulation 

Female 220 19.23 5.70 
0,.37 0.71 

Male 223 19.03 5.52 

External regulation Female 220 19.11 6.63 
-2.42 0.01 

Male 223 20.54 5.79 

Introjected regulation Female 220 20.49 5.06 
-1.88 0.06 

Male 223 21.41 5.25 

Identified regulation Female 220 24.66 4.23 
2.46 0.01 

Male 223 23.57 5.02 

Amotivation Female 220 25.85 3.09 
3.67 0.00 

Male 223 24.66 3.68 

All Scale Female 220 154.27 25.36 
0.39 0.69 

Male 223 153.29 27.12 

*p<,05 

Table 5 shows the mean of the scores of participants for introjected regulation, 

it also shows that identified regulation and amotivation varies by gender (p=0,01 

p<0,05, p=0,01 p<0,05, p=0,00 p<0,05). However, no statistically significant 
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difference was found between the scores for intrinsic motivation for knowledge, 

intrinsic motivation for accomplishments, intrinsic motivation for 

accomplishments and introjected regulation. The scores of male students were 

found to be high for external regulation scores. When the scores for identified 

regulation and amotivation were examined, the scores of female students were 

found to be high. In other words, the motivation levels of male students are higher 

in terms of introjected regulation. But, in terms of identified regulation and 

amotivation scores, the scores of female students are higher. According to this, 

it can be concluded that female students have less motivation compared to 

male students.  

Findings for difference by school in the subscales of participants’ academic 

motivation. For the second sub-problem of the research, the following are 

examined: the difference by school in the scores of participants ‘for sub-scales. 

Findings are obtained from the one-way ANOVA test result, and are shown in 

Table 6.  

Table 6 

The Results of One-Way Anova of Academic Motivation Scale Subscales of 

Participants’ According to School 

Subs 

cales  
School N �̅� Ss 

Source 

of Var. 

Sum of  

Squares 
sd M.S. f p 

IMK 

 

L.L. 179 22.60 5.10 B.G. 4.50 2 2.25 .09 .92 

I.L 142 22.37 5.04 W.G. 11595.68 440 26.35   

H.L. 122 22.43 5.29 Total 11600.18 442    

Total 443 22.48 5.12       

IMA L.L. 179 21.84 5.11 B.G. 21.89 2 10.94 .41 .67 

I.L 142 22.35 5.23 W.G. 11808.04 440 26.84   

H.L. 122 21.92 5.24 Total 11829.93 442    

Total 443 22.02 5.17       

IMS L.L. 179 19.62 5.94 B.G. 86.75 2 43.37 1.38 .25 

I.L 142 18.59 5.46 W.G. 13797.86 440 31.36   

H.L. 122 19.04 5.23 Total 13884.61 442    

Total 443 19.13 5.61       

ER L.L. 179 19.74 6.12 B.G. 65.23 2 32.61 .83 .44 

I.L. 142 20.35 6.04 W.G. 17235.01 440 39.17   

H.L. 122 19.37 6.70 Total 17300.23 442    

Total 443 19.83 6.26       

IR L.L. 179 20.70 5.18 B.G. 39.51 2 19.76 .74 .48 

I.L 142 21.38 5.26 W.G. 11758.06 440 26.72   

H.L. 122 20.81 5.05 Total 11797.57 442    

Total 443 20.95 5.17       

IR2 L.L. 179 23.87 4.89 B.G. 18.14 2 9.07 .42 .66 

I.L 142 24.27 4.55 W.G. 9613.90 440 21.85   

H.L. 122 24.29 4.49 Total 9632.04 442    

Total 443 24.11 4.67       

A L.L. 179 25.46 3.44 B.G. 16.10 2 4.10 .09 .91 

I.L 142 25.01 3.42 W.G. 5230.67 440 44.20   

H.L. 122 25.22 3.49 Total 5246.77 442    

Total 443 25.25 3.45       

All  

Scale 

 

L.L. 179 153.83 27.37 B.G. 100.39 2 50.20 .07 .93 

I.L 142 154.30 25.76 W.G. 304125.74 440 691.20   

H.L. 122 153.08 25.26 Total 304226.13 442    

Total 443 153.78 26.24       

*p<,05 
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Table 6 shows the results of a descriptive analysis where the participant scores 

are very close to each other, in terms of the variable of the school where they 

study. The scores are related to intrinsic motivation for knowledge, intrinsic 

motivation for accomplishments, intrinsic motivation for stimulation, introjected 

regulation, and external regulation, identified regulation, and amotivation. Also, 

the analysis of variance was performed for the participant scores. According to 

the results of one-way analysis of variance, no difference in scores are found 

(f=,09, p<,05; f=,41, p<,05; f=1,38, p<,05, f=,83, p<,05, f=,74, p<,05, f=,42, p<,05, 

f=,09, p<,05; f=,07 p<,05). Accordingly, there is no difference between the schools 

in terms of motivation in any subscales.  

Findings for difference by grade level in the subscale’s participants' academic 

motivation. For the third sub-problem of the research, the difference by grade 

level in the participant scores for sub-scales are examined. Findings obtained 

from the one-way ANOVA test result are shown in Table 7.  

Table 7 

One-Way Anova Results of Academic Motivation Scale Subscales of Participants' 

According to Grade Level 

Subs 

cales  
Grade N �̅� Ss 

Source 

of Var. 

Sum of  

Squares 
sd M.S. f p 

IMK 

 

5 97 23.79 4.61 B.G. 212.25 2 106.13 4.10 .01 

6 199 22.16 5.30 W.G. 11387.93 440 25.88   

7 147 22.06 5.10 Total 11600.18 442    

Total 443 22.48 5.12       

IMA 5 97 23.32 5.03 B.G. 208.21 2 104.11 3.94 .02 

6 199 21.63 5.13 W.G. 11621.72 440 26.41   
7 147 21.70 5.23 Total 11829.93 442    

Total 443 22.02 5.17       

IMS 5 97 20.13 5.85 B.G. 140.43 2 70.21 2.25 .11 

6 199 18.67 5.39 W.G. 13744.18 440 31.24   

7 147 19.09 5.68 Total 13884.61 442    

Total 443 19.13 5.61       

ER 5 97 20.50 6.15 B.G. 65.32 2 32.66 .83 .44 

6 199 19.50 6.44 W.G. 17234.91 440 39.17   

7 147 19.84 6.08 Total 17300.23 442    

Total 443 19.83 6.26       

IR 5 97 20.96 5.42 B.G. 46.04 2 23.02 0.86 .42 

6 199 20.64 5.26 W.G. 11751.53 440 26.71   

7 147 21.37 4.86 Total 11797.57 442    

Total 443 20.95 5.17       

IR2 5 97 24.30 4.92 B.G. 61.01 2 30.51 1.40 .25 

6 199 23.71 4.75 W.G. 9571.02 440 21.75   

7 147 24.53 4.37 Total 9632.04 442    

Total 443 24.11 4.67       

A 5 97 25.31 3.62 B.G. .94 2 0.47 0.04 .96 

6 199 25.26 3.28 W.G. 5245.82 440 11.92   

7 147 25.18 3.57 Total 5246.76 442    

Total 443 25.25 3.45       

All  

Scale 

 

5 
97 158.30 26.65 

B.G. 
2960.73 2 1480.3

7 

2.16 .12 

6 199 151.56 26.25 W.G. 301265.40 440 684.69   

7 147 153.79 25.72 Total 304226.13 442    

Total 443 153.78 26.24       

*p<,05 
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Table 7 shows the results of the descriptive analysis. A statistically significant 

difference in the participant scores in terms of the grade level variable is evident 

for: intrinsic motivation for knowledge; intrinsic motivation for accomplishments; 

intrinsic motivation for stimulation; introjected regulation; external regulation; 

identified regulation, and amotivation. Also, for the secondary school students 

an analysis of variance is performed for their scores. According to the results of a 

one-way analysis of variance, there is a difference between the scores of intrinsic 

motivation for knowledge and intrinsic motivation for accomplishments (f=4,10, 

p<,05; f=3,94, p<,05; f=2,25, p<,05, f=,83, p<,05, f=,86, p<,05, f=1,40, p<,05, f=,04, 

p<,05; f=2,16 p<,05).  

A Scheffe test is used to compare the participant scores for intrinsic motivation 

to knowledge and intrinsic motivation for accomplishments in terms of grade 

level variable. Relevant findings are shown in Table 8. 

Table 8 

Scheffe Test Comparison Results of Academic Motivation Scale Subscales 

According to Grade Level of Participants 

Subscales Mean Difference Std. Error p Difference 

Intrinsic motivation to  

knowledge 

1.63 .63 .036 5 6 

1.73 .67 .036 5 7 

Intrinsic motivation- 

Accomplishments 

1.69 .31 .031 5 
6 

Table 8 shows a significant difference between students in Grades 5 and 6, 

and also in Grades 5 and 7 in terms of their scores for intrinsic motivation for 

knowledge, in favor of the 5th graders. A significant difference is found between 

Grades 5 and 6 for intrinsic motivation for accomplishment scores, in favor of the 

5th graders. According to this, it can be said that there is a decrease in 

motivation as the grade level increases. 

Findings for difference by gender in the subscales of participants' attitudes 

towards social studies. For the fourth sub-problem of the research, the variation 

by gender in the participant scores occurs for total score: Willingness to Learn, 

Enjoying Social Studies course, Teacher-Related Attitudes, and Love of Social 

Studies. Findings obtained from the independent samples T-Test result are shown 

in Table 9. 

Table 9  

Independent T-Test Results of Social Studies Attitude Scale Subscales of 

Participants According to Gender  

Subscales Gender N 𝐗 Ss t p 

Willingness to Learn Female 220 25.83 7.50 ,11 0,91 

Male 223 25.76 7.20   

Enjoying Social  

Studies Course 

Female 220 27.94 8.62 -,19 0,84 

Male 223 28.09 7.75   

Teacher-related attitudes of 

students 

Female 220 23.83 6.09 0,68 ,49 

Male 223 23.44 5.77   

Love of Social Studies Female 220 19.32 5.21 -0,05 ,96 

Male 223 19.34 4.93   

All Scale Female 220 96.92 96.92 .13 .89 

Male 223 96.64 22.23   
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*p<,05 

For Table 9 the mean of the scores of secondary school students do not vary 

by gender for willingness to learn, enjoying the social studies course, teacher-

related attitudes, and love of social studies (p=0,91 p<0,05, p=,84 p<0,05, p=,49 

p<0,05; p=,96 p<0,05; p=,89 p<0,05). Accordingly, it can be said that the gender 

variable does not have an effect on the attitudes of secondary school students 

towards the Social Studies course. 

Findings for difference by school in the subscales of participants' attitudes 

towards social studies. For the fifth sub-problem of the research, the following are 

examined: the variation by school in the scores of secondary school students for 

Willingness to Learn, Enjoying Social Studies course, Teacher-Related Attitudes 

and Love of Social Studies. Findings obtained from the one-way ANOVA test 

result are shown in Table 10. 

Table 10 

One-Way Anova Results of Participants' Social Studies Attitude Scale Subscales 

According to School  

Subs 

cales  
School N �̅� Ss 

Source 

of Var. 

Sum of 

Squares 
sd M.S. f p 

WL 

L.L. 179 27.21 6.76 B.G. 643.17 2 321.59 6.10 .00 

I.L 142 25.22 7.64 W.G. 23196.17 440 52.72   

H.L. 122 24.40 7.52 Total 23839.34 442    

Total 443 25.80 7.34       

ESSC 

L.L. 179 29.33 7.88 B.G. 582.48 2 291.24 4.41 .01 

I.L 142 27.60 8.66 W.G. 29034.42 440 65.99   

H.L. 122 26.58 7.81 Total 29616.90 442    

Total 443 28.02 8.19       

TRAS  

L.L. 179 24.35 5.48 B.G. 298.45 2 149.23 4.31 .01 

I.L 142 23.84 5.83 W.G. 15219.61 440 34.59   

H.L. 122 22.35 6.48 Total 15518.06 442    

Total 443 23.64 5.93       

LSS 

L.L. 179 19.78 4.83 B.G. 136.50 2 68.25 2.68 .07 

I.L 142 19.52 5.03 W.G. 11195.58 440 25.44   

H.L. 122 18.45 5.36 Total 11332.07 442    

Total 443 19.33 5.06       

All  

Scale 

 

L.L. 
179 100.70 21.85 

B.G. 
5803.90 2 2901.9

5 

5.64 .00 

I.L 142 96.18 22.98 W.G. 226187.87 440 514.06   

H.L. 122 91.78 23.48 Total 231991.77 442    

Total 443 96.78 22.91       

*p<,05 

Table 10 shows the results of a descriptive analysis, and a statistically significant 

difference in the participant scores for the school variable occurs for total score, 

willingness to learn, enjoying social studies course, teacher-related attitudes, and 

love of social studies. Also, the analysis of variance was performed for the 

participant scores. According to the results from a one-way analysis of variance, 

a significant difference between the scores occurs for all subscales: willingness 

to learn, enjoying Social Studies course and teacher-related attitudes (f=6,10, 

p<,05; f=4,41, p<,05; f=4,31, p<,05, f=2,68, p<,05; f=5,64 p<,05). 

A Scheffe test is used to compare the participant scores in grade level variable 

for the total score of knowing about the subject, Willingness to Learn, Enjoying 
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Social Studies course, and Teacher-Related Attitudes. Relevant findings are given 

in Table 11. 

Table 11 

Scheffe Test Comparison Results of Graderoom Variables of Social Studies 

Attitude Scale Subscales of Participants  

Subscales Mean Difference Std. Error p Difference 

Willingness to learn 2.81 .85 .00 L.L. H.L. 

Enjoying Social Studies Course 2.75 .95 .02 L.L. H.L. 

Attitudes from the teacher 1.99 .69 .02 L.L. H.L. 

All Scale 8.88 2,66 ,00 L.L. H.L. 

*p<,05 

Table 11 shows a significant difference between low level socio-economic 

status and high-level economic status schools in the scores for willingness to learn, 

enjoying Social Studies course and teacher-related attitudes, in favor of low-level 

socio-economic status school. According to this, it can be said that the students 

who study at low level socio-economic status school have more positive attitude 

towards the Social Studies course. 

Findings for difference by grade level in the subscales of participants' attitudes 

towards social studies. For the sixth sub-problem of the research, the following 

were examined: variation by grade level in the scores of participants for 

Willingness to Learn, Enjoying Social Studies course, Teacher-Related Attitudes, 

and Love of Social Studies. Findings obtained from the one-way ANOVA test 

result are shown in Table 12: 

Table 12 

One-Way ANOVA Results of Participants' Social Studies Attitude Scale Subscales 

According to Grade Level 

Subs 

cales  
Grade N �̅� Ss 

Source 

of Var. 

Sum of  

Squares 
Sd M. S. f p 

WL 

5 97 25.76 7.34 B.G. 202.88 2 101.44 1.89 .15 

6 199 25.15 7.49 W.G. 23636.45 440 53.72   

7 147 26.7 7.10 Total 23839.34 442    

Total 443 25.8 7.34       

ESSC 

5 97 27.8 8.65 B.G. 131.97 2 65.99 .99 .37 

6 199 27.56 8.00 W.G. 29484.93 440 67.01   

7 147 28.78 8.13 Total 29616.90 442    

Total 443 28.02 8.19       

TRAS  

5 97 23.39 6.09 B.G. 120.62 2 60.31 1.72 .18 

6 199 23.21 6.06 W.G. 15397.43 440 34.99   

7 147 24.37 5.60 Total 15518.06 442    

Total 443 23.64 5.93       

LSS 

5 97 19.4 5.15 B.G. 136.77 2 68.38 2.69 .07 

6 199 18.77 5.33 W.G. 11195.31 440 25.44   

7 147 20.03 4.54 Total 11332.07 442    

Total 443 19.33 5.06       

All  

Scale 

 

5 97 96.35 23.30 B.G. 2305.50 2 1152.75 2.21 .11 

6 199 94.69 23.47 W.G. 229686.27 440 522.01   

7 147 99.89 21.66 Total 231991.77 442    

Total 443 96.78 22.91       

*p<,05 
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Table 12 shows the results of descriptive analysis, and the participant scores 

are very close to each other in terms of grade level variable for willingness to 

learn, enjoying social studies course, teacher-related attitudes and love of social 

studies. Also, the analysis of variance was performed for the participant scores. 

According to the results of one-way analysis of variance, no difference was 

found (f=1,89, p<,05; f=,99, p<,05; f=1,72, p<,05, f=2,69, p<,05; f=2,21 p<,05). So, 

there is no variation by grade level in all subscales. 

Findings for arithmetic mean, standard deviation and correlation of 

participants' academic motivation scale and attitude scale for social studies. 

Table 13 shows the findings of participant scores for the arithmetic mean, 

standard deviation and correlation of the academic motivation scale and 

attitude scale for the Social Studies course. 

Table 13 

Arithmetic Mean, Standard Deviation and Correlation Values of Variables 

Subscales �̅� Ss 1 2 

1.Academic Motivation 150.96 26.89 1 .57 

2.Social Studies Attitudes 96.78 22.91  1 

In Table 11, when the relationship between academic motivation and attitude 

scale for the Social Studies course is examined, it is determined that there is a 

mid-level positive relationship between the academic motivation levels and 

attitudes of participants towards Social Studies course. In other words, as the 

academic motivation increases, the attitude to Social Studies course improves 

at a medium level.  

Findings for arithmetic mean, standard deviation and correlation in the 

subscales of participants' academic motivation. Table 14 shows the findings for 

the arithmetic mean, standard deviation and correlation of the intrinsic 

motivation for knowledge, intrinsic motivation for accomplishments, intrinsic 

motivation for stimulation, introjected regulation, external regulation, identified 

regulation and amotivation variables. 

Table 14 

Arithmetic Mean, Standard Deviation and Correlation Values of Variables  

Subscales �̅� Ss 1 2 3 4 5 6 7 

1.Intrinsic motivation to 

knowledge 

22.48 5.12 1 .57 .65 .45 .45 .62 .29 

2.Intrinsic motivation-

accomplishments 

22.02 5.17  1 .60 .54 .50 .58 .29 

3.Intrinsic motivation- 

stimulation 

19.13 5.61   1 .49 .35 .43 .09 

4.External regulation 19.83 6.26    1 .54 .41 .17 

5.Introjected regulation 20.95 5.17     1 .49 .24 

6.Identified regulation 24.11 4.67      1 .45 

7.Amotivation 22.43 6.64       1 

When the relationship between the subscales in Table 14 are considered, it 

was determined that a high-level positive relationship occurs between the 

subscale for intrinsic motivation for knowledge and intrinsic motivation for 

stimulation and identified regulation sub-scales. It was also found that there was 

a mid-level positive relationship between the sub-scales for intrinsic motivation 
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for knowledge, introjected regulation, and external regulation subscales. 

Additionally, a low-level positive relationship exists between the intrinsic 

motivation for knowledge and amotivation subscales.  

A mid-level positive relation was found between the intrinsic motivation for 

accomplishments, the introjected regulation subscales, the external regulation, 

and identified regulation sub-scales. A mid-level positive relation also was found 

between the subscale for intrinsic motivation for stimulation and introjected 

regulation and identified regulation subscales. No relationship was determined 

between the intrinsic motivation for stimulation and amotivation sub-scales. A 

mid-level positive relationship was found between external regulation and the 

identified regulation sub-scales; however, low-level positive relationships are not 

found between these two and the amotivation sub-scale. A mid-level positive 

relation is determined between the identified regulation and amotivation sub-

scales. 

Findings for arithmetic mean, standard deviation and correlation in the 

subscales of participants' attitudes for social studies. Table 15 shows the research 

findings for the arithmetic mean, standard deviation and correlation of the 

variables for Willingness to Learn, Enjoying Social Studies course, Teacher-Related 

Attitudes and Love of Social Studies. 

Table 15 

Arithmetic Mean, Standard Deviation and Correlation Values of Variables  

Subscales �̅� Ss 1 2 3 4 

1.Willingness to Learn 25.79 7.344 1 .74 .71 .67 

2.Enjoying Social Studies Course 28.01 8.185  1 .59 .49 

3.Attitudes from the teacher 23.63 5.925   1 .75 

4.Love of Social Studies 19.32 5.063    1 

A high-level positive relationship exists between the sub-scales for willingness 

to learn and enjoying Social Studies course, teacher-related attitudes and love 

of social studies. A mid-level positive relation is found between the sub-scales for 

enjoying Social Studies course and teacher-related attitudes and love of Social 

Studies. A high-level positive relationship exists between the teacher-related 

attitudes and love of Social Studies sub-scales.  

Findings for Qualitative Part 

The following section shows the findings of the qualitative part of the study. 

Findings for participants' attitudes towards social studies course. Table 16 

shows the findings for the participant opinions about the sub-problem "What is 

your attitude towards Social Studies course? 

Table 16 

Statistical Data Regarding Attitudes of Participants on Social Studies Course 

Grade Level Positive Attitude Negative Attitude 

 f % f % 

5th grade 12 33.33 3 33.33 

6th grade 10 27.77 5 55.55 

7th grade 14 38.88 1 11.11 

Total 36 100 9 100 
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Table 16 shows the attitudes of participants towards the Social Studies course. 

While students (f=36) state that they have positive attitudes towards the Social 

Studies course, the students (f=9) do have negative attitudes. When student 

attitudes are examined at the grade level variable, it is seen that 5th grade 

students (f=12) have positive attitudes towards the Social Studies course but 

some (f=3) have negative attitudes. While the 6th grade students (f=10) have 

positive attitudes towards the Social Studies course, there are students (f=5) who 

have negative attitudes. 7th grade students (f=14) have positive attitudes and 

only a small number (f=1) have negative attitudes towards the course. Generally, 

the 7th grade students display more positive attitudes towards the Social Studies 

course; however, the 6th grade students have fewer positive attitudes to the 

course, when compared to the other grade levels. The opinions of some students 

who state both positive and negative attitudes in response to this research 

question are directly given below: 

5MS-7 "In my opinion, Social Studies is a nice and fun lesson. I enjoy learning something 

about history in this course." 

5MS-11 "I think this is a nice course. I like the course subjects." 

7FS-13 "I love Social Studies much. It teaches new things to me. I get good marks in the 

exams."   

Students who have positive attitudes towards Social Studies course find it 

entertaining and like it. They are interested in the subjects of a Social Studies 

course. Furthermore, students state that they get high marks in the courses which 

is also a contributing factor to their positive attitude. Therefore, it can be said that 

attitudes of the students are influenced by their interest in the course, together 

with finding the course entertaining, and from receiving high marks. Such findings 

can be associated with the sub-scales for Enjoying Social Studies course and 

Love of Social Studies, which are also included in the quantitative part of the 

study.  

5MS-10 "I do not like Social Studies much. In this course, some topics like the Ionians 

are better not to be dealt with. No exams. Let's write less." 

6MS-11 "I think Social Studies course should be dropped. Other courses should be 

added, instead of it." 

6MS-14 "It could be more interesting for me if the history of football was taught in Social 

Studies course. Sometimes, I think that I can enjoy this course if we go out during the 

course." 

Students who have negative attitudes towards Social Studies course express 

that they do not like some topics to be taught in the courses, and that this course 

should not be included in the curriculum because other subjects are more 

interesting. There are also students who do not want to take exams for this course. 

This can be explained by the failure of students to do well in the exams for Social 

Studies course.  

Findings for factors motivating participants to social studies course. Findings 

for the opinions of participants as related to the sub-problem in the research 

"What does motivate you towards the Social Studies course?" are presented in 

Table 17. 
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Table 17  

Statistical Data on the Opinions of the Participants about the Factors That 

Motivate Towards the Social Studies Course 

Opinions f % 

Teachers to be fun teachers 14 16.8 

The course includes topics related to history 12 14.4 

The topics are remarkable 12 14.4 

Teacher's style of instruction 11 13.2 
Teacher's character 7 8.4 

Love the teacher and agree with the teacher 5 6.02 

The use of visuals in the course 5 6.02 

Watching movies in the course 3 3.6 

Playing games in course 2 2.4 

Class arrangement 1 1.2 

Explaining Atatürk in the course 1 1.2 

Getting high marks 1 1.2 

Easy questions 1 1.2 

Easy and fun topics 1 1.2 

The course includes topics related environmental pollution 1 1.2 

The course includes topics related culture 1 1.2 

Make an activity in class 1 1.2 

Love the course 1 1.2 

Win prizes 1 1.2 

Skip to last topic 1 1.2 

Story telling 1 1.2 

Total 83 100 

Table 17 shows the factors that motivate students towards the Social Studies 

course. Students provided a range of answers to this question. From the student 

responses the following was demonstrated: The most motivating factor was the 

"Teacher's being entertaining" (f=14, Female=9, Male=5). Students also stated, 

respectively, that "Handling the subjects related to history in the course" (f=12, 

Female=3, Male=12), "Dealing with attention-grabbing course subjects" (f=12, 

Female=4, Male=8) and "Teacher's way of teaching the subject" (f=11, Female=9, 

Male=2) also motivate them towards the course. The opinions of some students, 

related to this question of the research, are directly given below. 

5MS-5 "Our teacher gives the lecture very well; the course is not boring; the teacher is 

entertaining. We watch historical movies." 

5MS-7 "The teacher gives the course by walking around us in the class and this makes 

me motivated to the course. Also, I like to learn through slides." 

6MS-1"Our teacher's explaining well makes us feel motivated. Sometimes, jokes during 

the course and watching movies also motivate me to the course." 

6MS-10 "Learning about the past in Social Studies courses motivates me to the course. 

Learning our rights and responsibilities and also our teacher's being entertaining make 

me feel motivated." 

7FS-9 "I am happy to learn subjects such as the people who lived in the past, the 

challenges they faced with, the principalities they founded, and etc. Our love for the 

teacher also affects our love of the course". 

Students explained the factors that motivate them towards Social Studies 

course as generally being subject-oriented and teacher-related. In addition, 
the factors that motivate students towards the Social Studies course were found 

to be related to the subjects about history in the course, the interesting nature of 
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the subjects, and the way of teaching the course. When the factors motivating 

students to Social Studies course are examined, it can be said that students are 

influenced by both intrinsic and extrinsic motivation factors. 

Result & Discussion 

Academic motivation levels and attitude are important to accomplishing the 

objectives of the Social Studies course. If students have academic motivation 

and display positive attitudes towards the Social Studies course, this will also have 

an effect on their academic success within the course. The academic 

achievement of the student will also increase if they have high levels of 

motivation and a positive attitude towards the course. In this section, the results 

obtained from the research are discussed as based on the literature review. 

In the study, motivation levels of the secondary school students were 

examined according to gender. A significant difference in the mean of the 

scores for introjected regulation, identified regulation and amotivation sub-

scales were determined by the gender variable. The differences were found to 

be significant in favor of male students for introjected regulation; and the 

differences were in favor of female students in the scores for identified regulation 

and amotivation. While no differences were seen in the study carried out by 

Canbay (2016), Türk (2018) and Seyis (2011), a significant difference between 

gender variables and the sub-scales of academic motivation levels were found 

in the study by Taşkın (2015). From the results of those studies, a difference in the 

Amotivation levels of male pre-service teachers was found, and a difference in 

favor of female pre-service teachers was found for intrinsic and extrinsic 

motivation. In the study carried out by Gömleksiz & Serhatoğlu (2013), there was 

a significant difference in favor of male students for Amotivation and in favor of 

female students for extrinsic motivation.  

Çakır (2006) and Eryüksel (1996) indicated that there was a difference, in favor 

of female students, in the sub-scale for extrinsic motivation. Yavuz (2014) 

concluded that the levels of intrinsic motivation amongst female students were 

higher than those of male students. Yöyen (2008) determined that the 

relationship between academic motivation levels and gender variables were 

statistically significant in favor of females. Akbaşlı, Kubilay and Durnalı (2017) 

found that female participants possessed higher levels of extrinsic motivation 

compared to male participants. According to this, it can be said that the results 

of studies from the literature are consistent with the results of this research. It can 

be concluded that the motivation levels of both male and female students are 

influenced more by external factors, and that female students have less 

motivation. 

In the current study, the motivation levels of secondary school students were 

examined according to the school where they study. It is understood from the 

findings that the scores of secondary school students are very close to each other 

in terms of school variable for intrinsic motivation for knowledge, intrinsic 

motivation for accomplishments, intrinsic motivation for stimulation, introjected 

regulation, external regulation, identified regulation, and amotivation. In other 

words, no variation was observed. Aytaç (2006) and Çakır (2006) determined no 

significant difference to occur in the motivation level scores of students in their 

study according to the level of family income. The results of such studies from the 
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literature are similar to the findings emerging from the current research. In the 

study carried out by Seyis (2011), it was determined that students with high socio-

economic status had high levels of motivation.  

On the other hand, Yavuz (2006) determined that students who were receiving 

education in a public school had higher levels of motivation than the ones 

studying at a private school. The results of these studies in the literature are not 

consistent with the findings in this research. Accordingly, it can be concluded 

that students are not influenced by the socio-economic status. 

In the current study, the motivation levels of secondary school students were 

examined according to grade level. It is realized that the scores of secondary 

school students vary by grade level for intrinsic motivation for knowledge, intrinsic 

motivation for accomplishments, intrinsic motivation for stimulation, introjected 

regulation, external regulation, identified regulation and amotivation. The 

difference between the scores for intrinsic motivation for knowledge is in favor of 

the 5th grade students, between Grades 5 and 6 and Grades 5 and 7. Also, in 

the scores for intrinsic motivation for accomplishments, a significant difference 

between the scores from students in Grades 5 and 6 was found to occur in favor 

of the 5th grade students. In the study by Türk (2018), a difference was found in 

the scores for intrinsic motivation for knowledge between students in Grades 6 

and 7, and it was determined that the difference was in favor of the 7th grade 

students. In these studies, from the literature (Akbaşlı, Kubilay & Durnalı, 2017; 

Çakır, 2006; Karagöz-Bolat, 2007; Köse, 2010; Seyis, 2011), it is seen that students 

at a low-grade level have higher motivation than the students at higher grade 

levels. The results of these studies are consistent with the findings obtained from 

this research. With increasing age and advancing grade level, children confront 

the teenage problems and conflicts with school. This mostly leads students to 

focus on these problems and conflicts, and as a result, decreases their motivation 

towards school (Kulaksızoğlu, 2004: 18). However, there are some studies 

revealing that the grade and motivation levels increase in parallel (Canbay, 

2016; Taşkın, 2015; Türk, 2018) Drawing on findings from this research and from 

studies in the literature, it can be concluded that motivation levels increase when 

the grade level is lower.  

In the current study, the attitudes of secondary school students to Social 

Studies course were examined according to gender variables. It is seen that the 

mean of the scores of secondary school students does not vary by gender for 

willingness to learn, enjoying Social Studies course, teacher-related attitudes and 

love of Social Studies. In the studies by Demir (2010), Ergin (2006), Oğur (2009), 

Öztürk & Baysal (1999), Sidekli (2010), Yılmazer and Demir (2014), it was also 

concluded that no significant difference by gender was found. These studies are 

also consistent with the result of this research. However, there are studies to 

indicate that female students develop more positive attitudes than male 

students (Altıntaş, 2005; Tay & Akyürek Tay, 2006), and male students have 

developed more positive attitudes than female students (Çelen, 2014). 

In the current study, the attitudes of secondary school students towards a 

Social Studies course were examined according to school variables. The scores 

vary by school for the total score, willingness to learn, enjoying Social Studies 

course, teacher-related attitudes and love of Social Studies. Among the scores 

for willingness to learn, enjoying Social Studies course and teacher-related 
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attitudes, there was a significant difference between low level socio-economic 

school and high-level socio-economic schools in favor of low-level socio-

economic school. According to this, the attitude of students at the school with 

low socio-economic status is higher. The studies carried out by Altıntaş (2005) and 

Demir (2010) are consistent with the result of this research. Oğur (2009), on the 

other hand, reached a conclusion contrary to the finding obtained in this study. 

It was concluded that the attitudes of students towards a Social Studies course 

improved as the level of family income increased. But no difference was found 

in the study by Yılmazer & Demir (2014). As a result, it can be stated that the 

students receiving education at low socio-economic status school have more 

positive attitude towards Social Studies course. In other words, it can be 

concluded that the students with low socio-economic status had higher level of 

attitudes. 

Another variable in the research is grade level. The scores of secondary school 

students for willingness to learn, enjoying Social Studies course, teacher-related 

attitudes and love of Social Studies are very close to each other in terms of grade 

level variable. Yılmazer & Demir (2014) did not find a difference according to 

grade level. The result of this study shows similarity with this research. Demir (2010) 

concluded that 6th grade students had higher scores for their attitudes towards 

a Social Studies course in comparison with the 7th grade students. Ergin (2006) 

and Öztürk & Baysal (1999) concluded that the 4th grade students had higher 

attitude scores compared to the 5th grade students. Oğur (2009) determined 

that the 7th grade students had higher scores for their attitudes towards a Social 

Studies course in comparison with the 6th grade students.  

When the relationship between the two scales in the study was examined, a 

high-level positive relationship was shown between the academic motivation 

levels of secondary school students and their attitudes towards the Social Studies 

course. It can be stated that motivation levels also increase with an increase in 

attitude. Considering the relationship between the sub-scales in the Motivation 

Scale, the following findings are revealed; a high-level positive relationship exists 

between the sub-scale for intrinsic motivation for knowledge and intrinsic 

motivation for stimulation, and identified regulation; a mid-level positive 

relationship occurs between the sub-scales of intrinsic motivation for knowledge 

and introjected regulation, and external regulation; and a low-level positive 

relationship exists between the subscales of intrinsic motivation for knowledge 

and amotivation.  

A mid-level positive relationship was found between the sub-scale of intrinsic 

motivation for accomplishments and introjected regulation, external regulation, 

and identified regulation. A mid-level positive relationship occurs between the 

sub-scales of intrinsic motivation for stimulation and introjected regulation, and 

identified regulation. However, no relationship was found between the sub-

scales of intrinsic motivation for stimulation and amotivation. A mid-level positive 

relationship occurs between the sub-scales for external regulation and identified 

regulation although no relationship with the amotivation subscale was found. A 

mid-level positive relationship exists between identified regulation and 

amotivation.  
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When the relationship from the sub-scales of the “Attitude Scale towards 

Social Studies” are considered, a high-level positive relationship is evident 

between the sub-scales for willingness to learn and enjoying Social Studies 

course, teacher-related attitudes and love of Social Studies. A mid-level positive 

relationship occurs between the sub-scales of enjoying Social Studies and 

teacher-related attitudes and love of Social Studies. A high-level positive 

relationship exists between the subscales for teacher-related attitudes and love 

of Social Studies.   

In the qualitative part of the study, it is seen that the majority of students have 

positive attitudes towards Social Studies course. Additionally, students identified 

the following factors as being motivating for them towards the Social Studies 

course: the teacher being entertaining, the teacher handling of the subjects 

related to History, exploring and dealing with attention-grabbing course subjects, 

and the way the teacher taught the subject. Tahiroğlu & Aktepe (2015) point out 

that motivation is important for a student to succeed in a Social Studies course. 

Gömleksiz & Kan (2012) emphasize the importance of student motivation levels 

students in Social Studies courses where the shaping of citizenship consciousness 

occurs. Durmaz & Kiriş-Avaroğulları (2016) determined that instruction by using 

activities was more effective and led to a significant difference in terms of the 

effect on student motivation in Social Studies courses. In the study by Şekerci, 

Doğan & Kabapınar (2018), it is seen that using storyline approach in Social 

Studies courses contributes to developing a students' motivation to learn.  

In the literature, generally, it can be stated that designing the teaching 

process with different activities will strengthen student motivation in Social Studies 

courses. However, in this research, students also emphasize the importance of 

teacher's being entertaining. In line with the results of the research, the following 

suggestions can be put forward: 

It is important that teachers are aware of student attitudes towards the course. 

For this reason, it is suggested that at the beginning of each term, teachers try to 

determine the attitudes held by their students towards Social Studies course, and 

take the necessary and relevant steps. The teacher can take precautions if the 

student has a low-level attitude towards the course at the beginning. In this way, 

the student can develop a positive attitude towards the course over time. 

Manner and behaviors displayed by the teacher during their teaching of the 

course do influence the academic motivation levels and attitudes of students 

towards the course. In this sense, teachers are required to pay attention to the 

attitude they maintain and display throughout the course. 

Teachers can appeal to the individual differences amongst students by using 

different methods and techniques of teaching the courses. Using different 

methods and techniques in the courses can minimize individual differences 

related to the academic motivation levels and attitudes of students. 

In the literature review, any study dealing with the relationship between the 

academic motivation levels and attitudes of students towards a Social Studies 

course was not encountered. It was observed that most studies were related to 

Science education. A contribution to the field can be made by carrying out 

similar studies in the field of Social Studies education. Researchers can conduct 
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academic studies addressing reasons that affect the academic motivation 

levels and attitudes of students towards courses. 

Conclusions 

The study aimed to reveal the academic motivation levels of middle school 

students and their attitudes towards a Social Studies course. An “Academic 

Motivation Scale” and an “Attitude Scale for Social Studies Course” were used 

for the quantitative part of the study.  A semi-structured interview was used in the 

qualitative part of the study. In the study, a significant difference was observed 

in the Introjected Regulation levels of secondary school students in favor of male 

students. The scores for the Identified Regulation and Amotivation were in favor 

of the female students. On the other hand, no difference occurred with the 

school variable. According to the grade level variable, it was concluded that 

the motivation of the students decreased as the grade level increased.  

Attitudes of secondary school students towards the Social Studies course did 

not differ according to gender and grade level variables. According to the 

school variable, a difference was observed in the attitudes of students towards 

the Social Studies course in favor of the school with a low socio-economic status. 

In the qualitative part of the research, the majority of students have positive 

attitudes towards the Social Studies course. Additionally, the factors which 

motivate the class towards the Social Studies course are the teacher’s being 

entertaining, the handling or teaching of the subjects related to History, dealing 

with attention-grabbing course subjects, and the way the subject is taught.  

The relationship between academic motivation levels and attitudes towards a 

Social Studies course shows there is a mid-level positive relationship between the 

academic motivation levels and attitudes of participants towards the Social 

Studies course. In other words, as the academic motivation levels increase, the 

attitudes towards the Social Studies course improves at a medium level. In this 

research, it was determined that both the motivation levels and attitudes of the 

students mutually affect each other. For this reason, increasing the motivation 

levels and attitudes of the students towards the Social Studies course can occur 

with provision of relevant course teachers. The academic success of students will 

increase when they have high motivation levels and a positive attitude towards 

the course. 
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